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Final History Cohort Assignments

In order to receive your stipend for this year, please complete all of the assignments below by the assigned due dates.

Assignment 1 (Due April 7)

Ask a Historian! Think of three questions to ask Professor Smith.  Tom will use these questions to focus his presentation on 4/28.  Email these questions to Sue (shdavis@washoe.k12.nv.us) by April 7.  Questions should be in reference to material from one of Tom’s presentations/workshops, an essential question, or The Story of American Freedom (Foner).

Assignment 2 (Due May 5)

Complete four lesson plans using primary sources.  Some of you have already turned in two of these lesson plans.  The lesson plan template is on page 2 of this assignment sheet.  On page 3 of this document is a lesson plan by Angela Orr that can be used as a model for formatting. The rubric is available on page 10.  Email all lesson plans to aorr@washoe.k12.nv.us. 

Please remember to:

· Edit your lessons and make them ready to publish on the website.

· Place all handouts, primary sources, and directions sheets in the same WORD document as the lesson plan.  Use page breaks between attachments.

· Attach any other necessary items (e.g. PowerPoint).
Assignment 3 (Due April 28)

At our final meeting, we are going to share a lesson plan with the whole group.  This exercise will allow you to leave with 13 well-written, interactive, primary source lesson plans.

· Please choose 1 lesson plan from the four you have created to share with the cohort group.

· Check the lesson plan to make sure it meets all of the requirements, is in the proper template, contains no errors, and includes:

· Any student handouts or directions sheets

· All primary sources used in the lesson

· Make 15 copies of your lesson plan to pass out to the group.

· Prepare a short (five minute) presentation of your lesson for the group.  For your lesson, please:

· Prepare a short PowerPoint guide that includes:

· Essential Question

· Primary Source

· Type(s) of evidence you will collect to assess student understanding

· Have you taught this lesson yet?  If so, what lessons did you learn?

· Teach a “highlight” from the lesson.  We suggest that your highlight be either a primary source document analysis or a student assessment piece.

Teaching American History Cohort Lesson Template

Teacher Name:

School:

Grade Level:

Lesson Title:

1. Essential Question (as posed in “The Contours of Liberty and Freedom in American History” graphic organizer):

2. Lens:

3. Objectives: (Please use Bloom’s Taxonomy to write objectives as “Student will be able to…”)
4. Standard Benchmark(s):

5. Historical Background: (Please include a half to ¾ page synopsis of the historical background of your lesson topic.)
6. I will help my students learn this by… (Please include a lesson outline that includes both what the teacher will do during the lesson and what the students will do. This should include approximate time frames for each section of the lesson.)

7. What level of learning will be taking place with my students? (Please highlight areas in your lesson plan where these levels of thinking are taking place.)

(  Recall- who, what, where, when

(  Comprehension- compare, explain, summarize

(  Application- construct, solve, develop, choose

(  Analysis- analyze, classify, theme/relationship

(  Synthesis- creates, improve, build, design

(  Evaluation- defend, explain, prove/disprove

8.    I will provide opportunities for students of various learning styles by…

9.    The lesson plan will make use of two or more primary/historical sources.  (These are attached with any questions students will have to answer. Please include online links where appropriate.)

10.    I will assess students in the following manner… (Please attach any necessary worksheets, graphic organizers, tests, rubrics, etc.)
Teaching American History Cohort Lesson Example

Teacher Name: Angela Orr
School: Damonte Ranch High School
Grade Level: 11th or 12th
Lesson Title: Satyagraha for Civil Rights
8. Essential Question: How does citizenship frame the exercise and the constriction of freedom?
9. Lens: How do race and ethnicity affect citizenship and freedom?
10. Objectives: 
· Define and give examples of civil disobedience. 

· Demonstrate an understanding of vocabulary terms learned previously and apply these terms correctly to new information obtained in the lesson.

· Assess why civil disobedience campaigns have been successful historically.

· Analyze primary sources documents, comparing and contrasting documents to distinguish common themes and important differences.

· Communicate clearly and collaborate well to complete a task with classmates.

· Critique civil disobedience and justify a position on its proper place in democratic society.

11. Standard Benchmark(s):

· Identify and describe the major issues, events, and people of minority rights movements.

· Explain how 20th century social movements led to the emergence of a pluralistic society.

· Explain major conflicts in social, political, and economic life and analyze the role of compromise in the resolution of these issues.

· Explain the necessity of the protection of individual rights in a democratic society.

5. Historical Background: 
Historian Lawrence Goodwyn identified “movement forming” as the first sequential stage of a social movement.  In order for social change to take place, activism against the oppressor, usually the political elite must occur. For social protest to be effective, it must cause a disruption and a response by the political elite. The tactics of protest may use violence or as in the case of the early civil rights movement, nonviolent resistance.  Henry David Thoreau’s 1846 essay on Civil Disobedience influenced the teachings of both Mohandas K. Gandhi and Martin Luther King Jr.  Using passive resistance to an unjust authority, Gandhi and King Jr. practiced nonviolent activism. Martin Luther King Jr.’s leadership during the Civil Rights Movement was founded on Christian ideology and embraced nonviolent protest or “satyagrapha.”  

Counter to a widely held beliefs that many acts of civil disobedience were unplanned, most young activists had extensive training in the philosophy and tactics of non-violent social change.  For instance, Rosa Parks, long thought of as a tired old woman who refused to give up her bus seat, was not only the Secretary of the local NAACP but had recently received extensive training in civil disobedience at the Highlander Folk School and taught young people about these tactics at her church.  College campuses and churches erupted in movements to teach interested parties how and when to use civil disobedience effectively after the launching of the Montgomery Bus Boycott in 1955.  Soon, protesters were also engaged in sit-ins of privately owned businesses (like the Woolworths in Greensboro). By 1963, so many African American adults had been arrested in civil disobedience campaigns, that school children were recruited to continue the marches.  

I will help my students learn this by… (Please include a lesson outline that includes both what the teacher will do during the lesson and what the students will do.)
· Homework (Previous Night)
Students will make a list of everything they have already learned about the Civil Rights Movement, including the knowledge acquired during their prior schooling and personal experiences.  Students will then read pages 261-266 in their We the People textbook. 
· (5 min)
Students will respond in their journals to the following question: What steps must people take to change a law in the United States?  In a democracy like ours, what legal recourse do people in a minority group have to change laws that they believe are unfair?  How likely is it that minority groups can make widespread legal change?  Cite a historical example in your answer.

· (12 min)
Students will watch a short clip from the DVD, A Force More Powerful.  (The clip is on disk one and runs from the 31 minute mark to 39 minutes.  If time allows, a teacher could use the entire chapter of the movie on Nashville.)  Students will answer the questions provided to them on Handout 1 (see attached). The teacher should quickly run through the questions before beginning the film clip so that students are aware of to what they should be pay attention.

· (10 min)
The entire class will debrief the video clip by discussing their answers to the questions provided.  Students should notice that the traditional “heroes” of the Civil Rights Movement, like Dr. Martin Luther King, Jr. and Rosa Parks, are not active in this story and that it takes hundreds of individuals, both black and white, to campaign for an end to segregation of lunch counters in Nashville.  They should also notice that the actions taken are well-planned, highly structured, and practiced by a large group (instead of singular acts of disgruntled individuals as the case of Rosa Parks is often misrepresented).  It is very important, too, to note that there was no law segregating lunch counters.

· (15 min)
The teacher should use an appropriate form of direct instruction to introduce students to the Six Principles of Nonviolence and the Six Steps of Nonviolent Social Change (see attached Handout 2).  The focus should be on the steps leading up to nonviolent direct action.  The teacher should ask students to relate the importance of all First Amendment freedoms to this process and discuss other options for making changes to unfair or unjust laws besides civil disobedience.

· (5 min)
The teacher will explain in detail the directions for the Letter From a Birmingham Jail Chart Paper Walkabout (see Handout 3, attached).  The teacher will then break the class into heterogeneous groups of students and start the class on the assignment.

· (40 min)
Each section of the assignment should be timed, and the teacher should frequently remind students of the time remaining.  However, the teacher should be cognizant of the pressure that timed work can have on students and explain the importance of learning to work under time constraints.  The teacher should spend time with each group, aiding their inquiry and helping to ensure that all students participate.  The teacher should also make sure to insist that the role of scribe is rotated for each step.  (OPTION: Play Civil Rights Era music in the background.  Songs like “We Shall Overcome” and “Oh Freedom” by Joan Baez and “Blowin’ in the Wind” are some of the most famous of these songs.) 

· (10 min)
Using the debriefing questions provided, the teacher should appoint a student to lead a short discussion on the benefits and the learning in this activity.

· (8 min -OPTIONAL) The teacher could assign an extension activity (see attachment) to students as homework, or, preferably make equitable rubrics for each activity and have students choose their homework assignment.  The teacher should verbally explain and give the instructions to these assignments in writing.  If possible, the teacher should allow time in the following class for a very brief presentation of today’s chart paper posters as a review and allow time for the presentation of noteworthy homework assignments.

12. What level of learning will be taking place with my students? 
(  Recall- who, what, where, when

X  Comprehension- compare, explain, summarize

X  Application- construct, solve, develop, choose

X  Analysis- analyze, classify, theme/relationship

X  Synthesis- creates, improve, build, design

X  Evaluation- defend, explain, prove/disprove

8.    I will provide opportunities for students of various learning styles by…

· Watching movie clip, journaling, listening to music

· Using both individual and group work

· Allowing student choice in extension/homework that meets different learning styles
9.    The lesson plan will make use of two or more primary/historical sources.  
· Letter From a Birmingham Jail, Martin Luther King, Jr. (1963) - http://abacus.bates.edu/admin/offices/dos/mlk/letter.html 
· Actual footage of civil disobedience campaigns in A Force More Powerful (DVD, 2000)
· Six Principals of Non-Violent Social Change, Martin Luther King, Jr. (1958) - attached
10.    I will assess students in the following manner… 
· Informal observations of class work and discussion

· Handout 1: Guiding Questions - attached
· Handout 2: Principles of Nonviolence & Nonviolent Social Change - attached
· Chart Paper Walkabout - attached
· Extension/homework – attached
Handout 1: guiding questions

You will be answering the following questions as you watch a short clip of a movie.  Jot down your thoughts and questions without regard to complete sentences as it is most important that you understand the premise of the video.
The Reverend James Lawson teaches students in Nashville to perform civil disobedience.  What are the principles he teaches?

What about the Civil Rights Movement captured in this short video clip is different than what you have learned in the past?  Are there different people involved?  Is the process different? 

What law was broken by the students who preformed sit-ins at local lunch counters?  Relate this to the terms de jure and de facto that you read about last night.

Mohandas Gandhi, an Indian leader of civil disobedience, coined a new term to describe nonviolent political action.  “Satyagraha” means to hold firmly to the truth.  How does this definition relate to the actions taken by Reverend Lawson, the university students, and other interested parties in Nashville?

Handout 2: Principles of nonviolence & nonviolent social change

Six Principles of Nonviolence
These are fundamental tenets of Dr. Martin Luther King’s philosophy described in his first book, Stride Toward Freedom.
1. Nonviolence is not passive, but requires courage;

2. Nonviolence seeks reconciliation, not defeat of an adversary;

3. Nonviolent action is directed at eliminating evil, not destroying an evil-doer;

4. Nonviolent action requires a willingness to accept suffering for the cause, if necessary, but never to inflict it;

5. Nonviolent action is a rejection of hatred, animosity or violence of the spirit, as well as a refusal to commit violence; 

6. Nonviolence requires a faith that justice will prevail.

Six Steps of Nonviolent Social Change

These steps represent a sequential process of nonviolent conflict resolution developed by The King Center.

1. Information gathering and research to get the facts straight;

2. Education of adversaries and of the public about the facts of the dispute;

3. Personal commitment to nonviolent attitudes and action (see above);

4. Negotiation with adversary in a spirit of goodwill to correct injustice;

5. Nonviolent direct action, such as marches, boycotts, mass demonstrations, picketing, sit-ins, etc. to help persuade or compel an adversary to work towards dispute resolution.

6. Reconciliation of adversaries in a win-win outcome establishing a sense of community.

Questions for Consideration

1.  Recall all of the rights and freedoms listed in the First Amendment.  How is each important to the steps towards nonviolent social change?

2. In what ways could people negotiate with their adversary in a spirit of goodwill to correct injustice?

3. Where would you place taking political/legal action (like working with legislators or filing a legal suit) on the steps towards social change?

Chart paper walkabout: letter from a Birmingham jail

In this activity, you will analyze a primary source on several levels.  You will look for the meaning of Dr. King’s words and analyze his message in its context.  You will also view this source as an instruction manual for writing that persuades using both rhetorical device and various types of evidence.  

Please follow the instructions below and work together.  Do not go ahead of the class or divvy up the parts.  You should spend time with your group discussing and negotiating to make your final product.  You will all need to be equally prepared to present every portion of this work to the entire class.

Steps to Follow

1. You will be divided into four groups.  Your group number will correspond to a section of the primary source.

2. Individuals will silently read their assigned portion of Letter from a Birmingham Jail.  Each person should underline all of the evidence used in the document (historical references, quotes, philosophy, current events, etc.).  (7 minutes)
3. The group will go to a blank piece of chart paper and will choose their first scribe, knowing that each individual will need to write a portion of the assignment.

4. The group will then write a succinct (less than 40 words) synopsis of the meaning of their passage along with one (partial) quote of less than 20 words that reinforces the message of the passage. (10 minutes)

5. The group will switch scribes and then find one vocabulary word from each unit (1-5) that relates to their reading.  The group will write those five words on the chart paper.  Then, they will chose two of those words, circle them,  and write a complete sentence for each that correctly links that word with their reading from Letter from a Birmingham Jail. (10 minutes) 

6. Next, groups will move in a clockwise fashion to another piece of chart paper filled out by a different group and switch to another scribe.  The group will take a few minutes to read what the previous group has written about their section of reading in Letter from a Birmingham Jail and discuss it as a group. The group will determine which of the six principles of nonviolence and which of the six steps of nonviolence is advocated in this section of the Letter using what they have read of the other group’s work.   They will write this information in one sentence. (5 minutes)

7. Groups will again move clockwise to a new piece of chart paper, switch scribes, and read what the previous groups have written.  At this point, they will refer to the “Core Values of American Constitutional Democracy” and in one sentence each relate what they have just read to one of the fundamental beliefs and one of the constitutional principles.  (8 minutes)

8. The chart paper will be hung around the room as a visual reminder of the lesson and so that groups can reflect back upon the assignment next class.

9. The class will then debrief the activity using the following questions to guide the discussion:

a. What is the most powerful premise or argument in Letter from a Birmingham Jail?

b. What evidence and rhetoric is used to reinforce this message?  Why and how is it successful?

c. What did you learn from doing this activity that could help you to construct your own testimonies and participate thoughtfully in the questioning of a mock-Congressional hearing?

d. What vocabulary term, philosophical concept, core value, or quote will this activity help you most to remember?  Why did you make that particular connection?

e. What about the process of this activity do you believe was useful to your learning?  Explain.

Homework or Extension Activity Choices

Their Words, My Meaning Poem and Analysis

Students can compile partial quotes from Letter from a Birmingham Jail, On the Duty of Civil Disobedience, and other sources to create a poem or song about satyagraha/civil disobedience campaigns.  On the back of their poem/song, they should rewrite the poem or song in their own words and demonstrate the ability to analyze primary sources and synthesize various sources to create their own meaning. 

Letter of Advice to a Modern Day Minority Group Seeking Positive Social Change

This letter should be written in a professional format and make clear the group to which it is addressed as well as their problem.  It should make note of a current event surrounding this group, mention an historical event that could be viewed in a similar fashion, and delineate in detail the steps the group should take to make the change they wish.  It should include at least one quote from Letter from a Birmingham Jail and an additional quote from an outside source.  

Poem for Two Voices on the Topic “To Break a Law”

Students should reread pg. 266 in their We the People text, and think about the “What do you think?” questions provided.  They should then write a poem that includes two different points of view on the issue of the legality and morality of civil disobedience in a democratic society.  For each stanza of the poem, there should be at least one common line and multiple lines demonstrating differing points of view on the issue.  (Many examples of poems for two voices can be found online.  One such poem is attached at the end of this lesson.)

Research Collage or Poster Representation 

Students will research (either given information from the study guide for A Force More Powerful or on their own online) five different groups (at least 2 foreign) who have used satyagraha campaigns to make positive social change in their communities.  They will use pictures and other visual representations (with very few words) to show these movements.  On the back of the poster, they should cite their sources and provide 30-40 words of insight into each campaign.  I would suggest prompting students to look into civil disobedience in Burma/Myanmar and in China/Tibet.  I would also suggest they look to lesser known American movements.

Compare & Contrast Essay

Students will read On the Duty of Civil Disobedience by Henry David Thoreau.  They will find five or more quotes from the document to relate (compare/contrast) to the thinking embodied in Letter from a Birmingham Jail by Martin Luther King (using direct quotations as well).  Students will construct a compare/contrast essay on the thinking of these two men, including important vocabulary terms and putting each in a proper historical perspective.

Non-Examples Persuasive Speech

Prepare a persuasive speech that demonstrates that civil disobedience is not a truly viable form of positive social change.  Some ideas to think about: 1) historical and contemporary examples wherein civil disobedience has not worked and has led to great harm of individuals without positive change, 2) examples of violence that have brought on positive social change, 3) examples of ways that people can make positive social change in a democracy without resorting to breaking the law, and 4) philosophical arguments against civil disobedience.

	Lesson Plan Component
	Meets/Exceeds Expectation

3
	Satisfactory

2
	Needs Improvement

1
	Missing

0

	Essential Question and Lens
	The lesson is framed around one of the essential questions and subsequent lenses (from the graphic organizer “The Contours of Liberty and Freedom in American History”.)  It is clear that students will be expected to work with this question throughout the lesson and in the assessment piece. 
	The lesson includes an essential question and lens, but either 1) the question and lens are not at the heart of the lesson or 2) the assessment piece does not include students working to answer this question.
	The lesson includes an essential question and lens, but it is unclear how these will be used by students in the lesson.
	

	Objective(s)
	That which students are expected to learn is clearly stated using verbs that can be measured in an assessment.
	That which students are expected to learn is a bit vague and not easily measurable (i.e. Students will understand, know, learn, etc.)
	That which students are expected to learn is unclear.
	

	Standard(s)
	A grade level appropriate history standard(s) from the revised document is listed and matches with the objective of the lesson.
	A grade level appropriate history standard(s) is listed but either 1) does not match the objective of the lesson or 2) is from an expired standards document.
	An inappropriate standard is used.
	

	Historical Background
	There is a half to ¾ page synopsis of the historical background in which the lesson plan topic is a part.  It is detailed enough to help frame the lesson in an appropriate historical context. 
	There is a short synopsis of the historical background of the time period of the lesson plan topic, but the historical background is not detailed enough to frame the lesson well in its historical context.
	The synopsis of the historical background is vague and does not frame the lesson well in its historical context.
	

	Higher Levels of Thinking
	Students are asked to engage in higher levels of thinking that meet at least one of the upper three levels of Bloom’s Taxonomy (analysis, synthesis, evaluation).
	Students are asked to engage in different levels of thinking (according to Bloom’s Taxonomy), but these are lower level.
	Students are expected to engage only in the lowest two levels of Bloom’s Taxonomy.
	

	Learning Activities for Multiple Learning Styles 
	More than one activity is used during the activity and/or assessment.  These activities engage learners from at least two different learning styles.
	A single activity/assessment is used that engages learners outside of the traditional lecture and rote memorization of facts.
	Activity(s) only focuses on one traditional learning style using teacher led instruction. 
	

	Historical Source(s)
	At least two grade level appropriate historical sources are used and these come from different genre (i.e. music, art, photo, document, etc.). Analysis of historical primary sources provides evidence of students meeting objective(s).
	At least one grade level appropriate historical source is used in the lesson to meet the objective.
	One historical source is used but it does not help students meet objective.
	

	Assessment
	Assessment of learning reflects objective(s), standard(s), higher levels of student thinking and multiple learning styles as well as analysis of historical sources. 
	Assessment of learning includes only 2-3 of the following: reflects objective(s), standard(s), higher levels of student thinking and multiple learning styles as well as analysis of historical sources.
	Assessment of learning is not necessarily related to objective(s) and/or does not relate to student learning components.
	


