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UNDERSTANDI NG
THE SECOND LANGUAGE LEARNER

Thi s docunent nakes referencetothree groups of | anguage | earners. Thetermnati ve speakers
of Bglishreferstostudentswosefirst | anguage, the | anguage acquired at hone, was Bnglish. The
term L2/ earners (second |l anguage | earners), referstoall student s whose hone | anguage during early
chi | dhood was one ot her than Engli sh. Asubgroup of L2 | earners, ES students are t hose wio have
need for ES prograns or cl asses desi gnedto hel pthemacquirethe BEnglishlanguage. It isinportant
t o under st and t he dynanncs of these three groups because thei r | anguage educat i on needs are not the
sane. Suchdefinitions shoul dbeintegra toany assessnent and advi si ng process affecting L2 | earners
becausethey wll helptod stingu sh, for exanpl e, the L2 1 earner fromnast besi ¢ skill s st udent s whose
first languageis Bgish. Definingstudents needs by referencingtheir first | anguage experi encewl |
dsohd peducatars gureciaethed fference betweenBg ishbesicskillsinstructionfor netive speskers
(renedi al English) andinstructiondesignedtoassist inthe process of acquiringasecond forei gn

| anguage.

Because L2 | earners nay not have groan up wththe Bnglishlanguage or wthUS culture as
part of their prinary experience, their educati onal needs differ greatly fromthose of native Bgish
speakersinour schoos. Wileinstructionfor native speakers, for exanpl e, oftentends to enphasi ze
read ngandwiting, L2learnersat al levedsneedtolearnbBgishas part of anintegrated curricu um
wi chincludes |istening, spesking, readng, adwiting Theyneedtorece veinstructionthet recogn zes
| anguage | ear ni ng as a uni que devel opnental process, one i nwhi ch vhat nay be per cel ved as accent or
error isactuallyanatural part of thislearningprocess. Toagreater degreethan native English
speakers, L2l earners needtolearnthe syntactic structures and organi zati onal patternof bothwitten
and spoken English. Theyasoneedtolearnabout US cutureandat thesanetinerece veinstructi on
that vadidatesther prinary languageandcuture. L2learnerswiohavelivednost of their livesinthis
coutry arefamliar wthnol ticutura Anerica but they nay still needadd ti ond | anguageinstruction,
especiad lyintheareas of acadenncread ngandwiting. Inaddition effortstoneasure 2| earners
Bgishabilitiesneedtobecarefu |y designedfar thisparticu a popd ation. Tests desi gnedt o assess
native speakers of Englisharegenera lyinappropriatefor L2 1 earners.




THE SECOND LANGUAGE
ACQUI SI TI ON PROCESS

S udent s acqui re a second | anguage by taki ng i n | anguage that t hey under stand, by produci ng
language that is understood by others, andby doingbathinthecontext of interactionthat pronates
language | earning. Inthe process of participatingin communi cation, Second Language Lear ners
(L2) begi nconsciously, aswel | as unconsci ously, tostructurearepresentati onof the particu ar
target | anguage, atask the hunanbrainisuniquely qualifiedtodo. Asthelearner engagesin
conmuni cative interaction, therepresentati onof thetarget | anguage can be refined and rul es
gererated Thisgadudlydevd opnglingusticsystemiscaledaninterl anguage; it rests sonewere
on a conti nuumbet ween t he speaker’ s first | anguage and t he | anguage that he or sheis | earning.

Orthiscotinuum d fferent aspects of thel anguage nay devel op at different rates; thusthe
learner’ ssyntax, for exanpl e, nay befurther fromthetarget | anguagethanhis or her pronunci ati on.
Tre2traitsthat characterizethisinterlanguagearetheresut of thelearner’ sl ess than perfect
representationof thetarget language. They aredftentheresult of incorrect guesses onthe part of
thel earner about howt o say sonethi nginEnglish. Thesefaul ty hypat heses, however, areacruci d
part of the L2 earningprocess. Feedback, el ther fornal |y fromateacher or infornal |y fromat her
speakers, cancausethel earner torevi sethese hypatheses; over al ongperiod of tinetheserevi sions
canhel pthelearner approach nastery of thelanguage. Unfortunately, if L2l earnersfunctionfor
longinalanguage wthout getting adequat e feedback, they nay not fully devel optheir contra of
thelanguage. Infact, their | anguage devel opnent nay st op bef ore they have acquired all the
features of thel anguage.




THE CHALLENGE OF ACADEM C LANGUAGE

Acqui ring the kind of | anguage requiredinacademc settingsisafar nore chal | engi ng task than
| earni ng a | anguage for nerel y conversati onal purposes and takes nuchlonger. L2 earners are often
at adi sadvant age becausethey arefacedwththe task of acquiringandusing Bhgishat the sanetine
they aretryingtol earnacadennc sulj ects. Qassrooml ecturesin, say, scienceor socia studiesare
gveninbnglish; areport for science nust bewitteninBEng ish;, and assi gnnents i n nat henat i cs
couses oftenrequirebathsophisticatedread ngandwitingskillsinBgishfor thestudet todffer a
sdutiontoapradem Thus, ininstances werethe r BEng i sh-speaki ng peers have onl'y to acconpl i sh
onetask, L2 earners haveto confront two types of | earni ngtasks —oneinacqui ri ng a newl anguage
andthe ather ingai ning content nastery.

I n cl assroons where the | anguage of instructionis BEnglish, nuch of what nany L2 | earners
who | ack sufficient Bnglish skills hear and even nore of what they are assi gned to read nay be
utinatelyinconprehensibletothem Sudents arecoftenaskedtoreadteststhat arefar beyondtheir
| anguage capaci ty to understand. They can deri ve neani ng f romsuch t asks onl y when speci fical |y
desi gned acti vi ti es acconpany t he assi gnnent to nake tests conprehensi bl e. For exanpl e, teachers
canpreviewthenaterial andattenpt toactivate students’ background know edge and hel ptofill in
the gaps by expl a ni ng and defi ni ng wor ds and hel pi ng st udent s under st and concepts. Further, teachers
cana sohelpstudents nonitor their |isteningandread ngandteachthemtoask for hel p vhenthey do
not understandwhat ispresentedinclassor inatextbook. Wihout this kindof assistance, 121 earners,
even when sur rounded by spoken andwitten English, will “tuneout” learning, andthei r exposureto
Bgishwll contributelittleor nathingtothe r | anguage devel opnent .




TI VE AND PRCFI CI ENCY FACTORS

Twoinportant issuesinlanguage acquisitionarethelengthof tineit takestoacquire profici ency
i nasecond | anguage and howprofi ciency i s defined. Recent research conductedinfour states on
t housands of students representing over 100 pri nary | anguages supports the cl a mthat on aver age
it takesfivetosevenyears for studentsinthe nost effective prograns to reach t he normon
nati onal |y standar di zed achi evenent tests such as t he Gnprehensi ve Tests of Basic &illsor the
lovaTest of Basic kills. Educationinthefirst | anguage reduces the anount of tine requi red and
i nproves ul ti nate second | anguage proficiency. Sudentswthnoschodinginthe r first | anguage
take an average of seventotenyears and soneti nes noretoreachthe norm whileinthat sane
period students wththe greatest anount of academc | anguage devel opnent in L1 (first | anguage)
achi eve, onaverage, abovethe national normset for Engli sh speaki ng st udert s.

Unhderstandingthelengthof tinerequiredtoattai nproficiency i nasecond
languageisinportant for all educational professi onal s because of atendency to
alowl2|earnerstonovetooqui ckly throughaschod ’ s | anguage conti nuum S udents
otenfed socid o parentd pressuretoconpletether stud es, especid lyinBEgish,
quickly. A thesanetine schools oftenfeel hesitant toholdl2learnersinan
BEngl i sh | anguage programback unti| they attai nadequate proficiency inEgishto
succeedinthenext level. Failuretoprovideenoughtine, however, hastoooften
provedu tinatel y detrinental tothe L2 1 earner.

Q course, nany vari adl es i nfl uence the process of | anguage acqui siti on, i ncl ud ng t he anount
andquality of instructionlearnersreceive, their opportunitiestoconmuni cateinthe | anguage,
their age, thair parsodityadlearningstyles, their first languageliteracylevd inll, andther
notivationand attitude tovards t he newl anguage and cul ture. Bvenat advanced | evel s, L2 | earners
nay not denonstrate the proficiency of anative speaker of English. They nay speak w th an accent
andwitewththewittenegu va ent of anaccent, still exhibitingsecondlanguagetraits, athough
they wll be abl eto performacademc tasks al ongsi de thei r nati ve- BEngl i sh-speaki ng peers, often
wthgea dstinction




FACTORS PROMOTI NG
ACQUI SI TI ON OF A SECOND LANGUAGE

A Young age

A (Qpotunitiesfor interactioninkngish

A Literacyinthefirst |anguage

A Sverd years of educationinthefirst | anguage
A Language instructioninbngish

A Feedback andinstructiononerrors

A (ntent instructionthat contributes tol anguage devel opnent

A WIlingnesstoexperinent andtakes risksinusingEnglish




ACCULTURATI ON
Athoughthelifeof every L2l earner i s unique, conmonthenesrecur. Becausethey arestrangersin
anewcountry, because they are newtothe Bnglish|anguage, and because L2 | earners nust oftenbeginthe r
livesintheUS a aneconomc d sadvantage, they frequent|y face sone of the sane chal lengesintheir |ives
at hone and at schoal .

Famly responsibilities ofteninpact the educati onal pathvays of inmigrant studentstoafar greater
degreethanthey affect those of native speakers of English. For exanpl e, parents of L2 1 earners of t en speak
littleor noBEgish, leavingtheir childrentonegatiatetheintricaci es of the schod systemontheir own.
Snel2learnershaveana or responsibility for caringfor their siblings, wichreduces the anount of tine
they have avai | abl e for study and soneti nes even keeps t hemout of school. As the best or perhaps only
BEngl i shspeaker inthefamly, L21earners nay havetorepresent their fanmliesindealingwththe Bgish
speaki ng conmuni ty, responsi bilities whichal sooftentake themaway fromthel r studies or out of school
entireyat tinesandcast themnro esthat nay seemtoathersasingproriatetother tradtiona placein
thefamly. Another probl emcenteredinfanlyissuesisthat the denands of schod andanewcul ture often
coflict wthtradtiond famlyvaues. It isverydfficut toarrangeaccgadd echildcarefor ind vi dud swo
arestrangerstothe concept of non-famly nenberstakingcareof their chil dren, who have d fferent vi evs on
childrearing, andwodonot speak thel anguage vel | enoughtoexpresstheir concernstopotentia caretakers.

I nmhgrant students face trenendous chal | enges presented by accul turati ontothe r newenvi ronnent.
Trenarethey liveand gotoschod inNevada, the nore such students tendtoadopt Aneri canwvays, specificaly
thevways of Anericanyouth. Theprocess of accuturationisfrequentlyfilledwthconflict asparentstryto
naintaintheir traditional authority and prevent their chil drenfrombeconng Anericanized, wileat the
sanetinewantingtheir childrentobe successful intheir newcul ture, but not tothe extent that doi ng so
udermnestheir honecuture. Tastesinnusic, food, clathing, hair style namners of speskingtoe dersor to
other famly nenbers, evenapreferencefor using Eglish—a | these changes and ot hers of ten chal | enge L2
parents’ traditiona val ues andcreate conflict at honeas wel | as at schod for L21earners. L2 earns nay
feed gult andanxiety about |osingtheir tiestotheir honecutureat thesanetinethat they are poverfully
attractedtothe newvays of Anericanlife. Quer tine, L2 earners nay successful |y achieve biculturalism
crossi ng back and forth comiortall y betweenthei r hone cul ture and thei r adopted one, but such bi cul tural sim
I s sel domachi eved wthout astrugd e




FACULTY DEVELOPMENT AND COLLABORATI ON

Asinportant as B facuty areinserving B students, they cannot beg ntodothej b by t hensel ves.
Innost prograns, ES_ students spend only asnal | part of their school day wth ES teachers, if they
spedanytineat al. Mst of their tineisspent wthteachersinaher disciplines. Therefore, devel oping
acadennc | anguage skil s for ESL students nust be viewed asthetask of teachersinall dsciplinesandat
al levels, sincel2learners renai n engagedinthe process of | anguage devel opnent throughout thei r
acadennc | i ves.

Inorder toserve L2l earners, content-areafaculty needthefo | ownginfornati on about second | anguage
studats:

A Anount and ki nd of educationthey recei vedinthei r hone countries

A Lengthof residenceintheUS

A Edlucational experiencesintheUS

A Results of assessnent.

Qbher curricu ar i ssues affect the content-areafacul ty when deal i ngwth second | anguage | earners are as
fdloe

A Background i n second | anguage acqui sitionand nul ticul tural conmuni cati on.
Hlpindesignnginstructionthat wll beusefu tothel2learnersinthe r cl asses
Hlpinprovidnginstructionthat contributestothese students' | anguage devel opnent conpr ehensi on
Interactive teachi ngtechniquesthat wll nake the second | anguage studentsintheir cl asses be
activeusers of Bgish
Wbef u assessnents that eval uatefairlythelearningof second | anguage studentsinthe r cl asses.

> >

>

ES_ teachers are an excel | ent resource for cl assroomt eacher s who need hel p and gui dance i n
effectiveteachingstrateg esfar L2l earners. E3_teachers canhd p desi gnl essonpl ans, provi de appropriate
naterial s, and adapt content tonake it conprehensibleto 2l earners. @ aose cal | aborati on bet ween E9.
teachers and cl assroomteachers will result innore success for L2 1 earnersin content-based study inthe
cl assroom
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ENGLI SH AS A SECOND LANGUAGE
Handbook

H gh School
Etry
The office staff and counsel orswl | receivethestudent andnotifythe ES teacher. Theregistrar wil
cont act the previ ous schod or the Newconer’ s Genter for the cunul ativefa der.

ES. Teacher &the Entry Process

The ES_teacher wll beresponsiblefor thefa | owng:
a Reviewthestudent’srecords, especiallythe LASscore andthe student’s credits and grades.

b Varkwththe counselingstaff toschedul ethe student intoclasses aopropriatetothe
student’ sadlitiesadprdic ey.

¢ Mintainafileoneachstudent includingthe ES enrol | nent form LAStest results, ot her
test results, reconmendati ons or concerns fromaot her teachers, a4-year pl an, occupati ona
interest inventories andather pertinent i nfornati onsuchasreport cardcop es, avards,
schol arshipand cd | ege appl i cati ors.




ENGLI SH AS A SECOND LANGUAGE
Handbook

Hgh school .

Schedul es at the ES hi gh schodl prograns are arranged by consul t ati on anong t eacher, st udent,
parents or guard ans, nai nstreamt eachers, and/ or counsel ors, accordi ngtothese general gui del i nes:

1 Mninumbasicskills(Sudentswohaveinterruptionsinthe r educati onal processinthe r
nativecoutryor intheUs)

2 cl asses of BE9*
3 classes of sheltered nath, sci ence, soci a stud es
2cdassdo at, FE o industrid arts

2 Gadeleve skills (S udents who have consi stently attended schod and are functioni ng at
gadeleve intheir nativecountry)

1-2 cl asses of E3*
3-5hours of nai nstreamcl asses requi red for graduati on

Sudents nay earn2 of the4required Bnglishcereditsthroughtheir ES classes. Sudents
nay earn addi tional el ective credit throughthe ES depart nent.




ENGLI SH AS A SECOND LANGUAGE
Handbook

Mii nst r eanh ng

H gh <hool 1 Linited and non-Engl i sh speaki ng students nay nornal |y take fromonetothree yearsto
| ear n enough Bngl i shto functi on successful |y i nthe nai nstreamcl assroom

2 Beforestudents are nai nstreaned into aschedul ewthout ES_support, a progress eval ua-
tionformshoul d be processedtodetermneif astudent needstoremaininES or be
nai nst r eaned.

3 Determningastudent’s nai nstreaningread nessis basedonthefdlowngcriteria
a ALASscoreof 3-3-3—-or—4-3-2

b Pogress eva uationincl ud ng attendance, grade point average, andtesting scores
(See appendi x for form

¢ ES teacher reconmendati on

Farents who bel i eve that their chil d shoul d be nai nst reaned agai nst t he recormendat i on of the ES.
teacher aresert aletter exdaningthecriteriafor nai nstreamng, as out!ined above, and reconmend-
Ingagai nst nai nstreamng at that tine.

The Véshoe Gunty School Dstrict’s “revol ving door” policy al l ons studentstore-enter ES_at any
tineafter beingexitedif it i s reconmended or desired by the student, parent, and hi s/ her teachers and
cousd a's.

Roor att endance and/ or i nappropri at e behavi or are nat i nthensel ves reasonstoreturnstudentsto




Handbook

H gh Schoal

ENGLI SH AS A SECOND LANGUAGE

B3 cl asses.

G aduat i on Requi renent s

ES students arerequiredtoobtain22. 5 credits and pass the Nevada S at e Prof i ci ency Exami n or der
toreceivead plona. ES students nust conpl etethe courses required by the Sate of Nevadawth
thefd | owng excepti on:

E3 credit nay count for nonorethantwvo (2) credits of any of therequiredfour (4) credts of Gr
gish E3 credt beyodthetvocredits earned as Bl i shnay court as el ectivecredit. Astudent just
naking the transitionintoana nstreamkngl i sh cl ass nay t ake and Engl i sh cl ass and an ES. ¢l ass at
thesanetine. Astudent wll not haveto conpl ete English 7-8 or the equi val ent inorder to neet the
Bl i shgraduation requirenent. Hwever, it shoul d be enphasi zed that inthe W3 ES. st udent s
nust evall inaclasstoinprovethe r Bnglishprofici ency each senester they areinschod .

Bathfore gnstudents and ES students enteringwthtranscripts nay fulfill thefour (4) year Bglish
graduat i on requi renent by:

1 Fassi ng t he st at e- nandat ed Engl i sh prof i ¢ci ency exam
AND
2 Cenonst rat i ng profi ci ency i n Bngli sh by:
a Successfully conpl eting four (4) credits of Bnglish, any tvo of vhi ch nay be ESL

Bgishcredt.
o b Brdlinginandpassingand Bglish 7-8class, or theequ | val ertt,

at a conprehensi ve hi gh schodl, i n Vishoe H gh, or i n surmer school .
o c Fassi ng the Bhgl i sh 7-8 Vidshoe unty School D strict Gedt by

Examtest or a Vidlshoe Qunty School O strict Engli sh 7-8 correspondence
carse




ENGLI SH AS A SECOND LANGUAGE

Handbook

H gh School

Sanpl e ESL cl asses

ES_hi gh schod prograns nay el ect tooffer thefol |l owng classestoassi st thestudent inlearning
sufficient Bgishandabasicskill asaprerequsiteinorder toearncred t i nthe nai nstreamcl asses.

ESL Mat h

B Social Sudies
ES. <ci ence

B Sudy Kills
ES Hstory

I't shoul dbe notedthat cl asses under the distinctionof ES.donot count as credit requiredfor gradua
tion (except 2years of ES. nay count as Englishcredit). ES classes nay count for electivecredit.
An ES_teacher nust have an endorsenent inthe content areainorder for requiredcredit tobe

gi ven. Teamt eachi ng w t h t eacher who does have endor senent i nrequired content areais analterna
tivenethod of grantingcredit i nrequired cour ses.

Appropri ate pl acenent of studentsin B cl asses

1 Sudentswohaved fficuty communicatingduringtheregistrati onprocess, havegapsinthe r
educati onal process and/ or have | owLAS scores (bel ow3oral - 2readi ng-2wi ti ng) shoul d be pl aced
i n begi nni ng ES_ cl asses.

2 S udents who can conmuni cat e i n si npl e sent ences and phrases, have afairly consi stent educa-
tional background and/ or have i nternedi at e LASscores (around 3oral - 2readi ng-2wi ti ng) shoul d
be pl aced i ninterned at e B3 cl asses.

3 Sudents wo have strong verbal skills and astrong educati onal background shoul d be pl acedin
Advanced ES_ cl asses or Bri dge Engl i sh cl asses.

4 If theschod offersaclasstohe pstudents preparefor the Nevada Sate R ofi ci ency Exam j uni or

and seni or ES_ st udent s shoul d be pl aced there.

15




ENGLI SH AS A SECOND LANGUAGE
Handbook

Testig
B9 studentsinHgh Shool arerequiredto conpl etethe fol | ow ng exans
H gh School J = o "

1 Language Assessnent Scal e (LAS —The LAStest is admini stered several tines during astudent’s
hi gh school career. The LASexami s adnini steredinthe Newconer’ s CGent er when t he st udent
registersfor schod there. The LASexami s adnini steredin hi gh schod s once ayear i nthe spring.

2 The Nevada S ate Profici ency Exam—ESL students are requi red t o pass t he Profi ci ency Exami n

order torecei ve adiplonafromthe Sate of Nevada. ES students nay have t he fol | ow ng accom
nodat i ons:

e Wirdsinthewitingtest topic nay be defined sothat students understand the neani ng of
thetopi c; honever, noinstructionnay be g vento students onhowtorespondtothetopic.

* Qestionsthat deal wththe testing procedure nay be answered.

* Sudents nay have uptotwcetheanount of tinea lottedfor eachtest i.e, the
nat henat i cs, readi ngand/or witingtest.

3 The TerraNbvatest-ES 10" graders wioscorea3oral , 2reading, 2witingonthe LAStest are

requiredtotakethe TerraNovatest wthout any speci al accormodati ons. ES. sophonor es who
scor e bel owt hat scor e are exenpt ed.




ENGLI SH AS A SECOND LANGUAGE
Handbook

B3 Teachers’ Responsibilities

H gh School

Inadditiontoteaching, Secondary E teachers are responsi bl e for i ntroduci ng nevconers tothe
schod system as vel | as hel pi ng t hemsucceed as studerts. Thefd lowngisapartia list of responsibili-
ties of the B9 teacher:

1 Qient newstudentstothe schoo andthe cl assroom
2 Introducethe student totheru es andthe procedures of the schod and cl assroom
3  Varkwththe counsel ors and princi pal s to schedul e cl asses for the student, both ES- cl asses and
nai nst r eamcl asses.
4 At asaliasonbetweenthestudent, parents, teachers, counse ors, principa, and other schod
per sod .
5  ord nat e conferences bet ween parent s and nai nst reamt eacher s and contact i nterpreters when
necessary toassi st at such conf er ences.
Mi ntai n contact wth nai nstreamteachers regardi ng the progress of the ESL student and provi de
support and suppl enent ary nat eri al s when necessary.
N ntai n and updat e records i n st udent fol ders.
(nduct | anguage eval uati ontesting and send scorestothe ES. of fi ce onayearly basi s.
Act asaliasonfor students and parents of ES_ student s and conmuni ty resour ces and agenci es.
unsel ES_students regardi ng probl ens wth peer groups, transportation, lunchtickets, absences,
edracuricda ativities.
ldentify students for the TerraNovatest by using LASscores. ldentify studentswoareedighblefor
ti ne acconmodat i on on t he P of i ci ency Exam
Hipstudentsidentifygoa sfor their lifeafter graduati on, gopl y for schal arshi ps, wite reconmen
dations, expl ore career counsd i ng.

[o2]
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ENGLI SH AS A SECOND LANGUAGE

Handbook

M ddl e School

REG STRATI ON PROCEDURES

A

| nt ake Cent er

If astudent i s coning fromanot her country who answers YESto at | east oneitemonthe
Hone Language Survey onthe enrol I nent form he/shew | register at the BES. Gfice. If a
student has been attendi ng school inthe Lhited S ates and answers “yes” to t he Hone
Language Survey, the student wll register at the zoned schoodl andthe school ' s ES.t eacher
shoul dbenotifiedtotest that student for ES.services. not sendthi s student tothe ES
Oficefor testingor regi stration. |f thestudent wo has beenattend ngschod inthelUhited
S ates and has answered “yes” to t he Hone Language Qurvey is enrol | ing at a non- ESL
schod site, thenthe student shouldconetothe ES_officefor enrd | nent andtestingtobe

placed gpropriat e y.

Docunent s needed for registration
Foof of agee BrthQrtificateor Passport
Acurrent i nmuni zati on record

ES staff wll assist inconpletingthefo lowngitens:
1 Dstrict requiredforns andregu ati ons

a Erol | nent Form

b HedTripForm

Cc Free Lunch Appl i cation

d Sudent HealthHstory

e ES. Brol | nent Form

Check docunent s for accuracy and conpl et eness
Admni ster and score the LAS
Qnpleteprelimnary entries onthe B ue E3.fal der.
Arangefor bus transportati on as needed.
Fovideinfornati onfor services.

o0 WN
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ENGLI SH AS A SECOND LANGUAGE

Assessnent for A acenent and Br ol | nent

The LAS (Language Assessnent Scal e) | evel will determine the pl acenent of the student.
I'f the student speaks no English (andis unabletoconpl etethereadingandwitingportion
of thetest) thepl acenent wll beat the Newconers' Genter. Sudents’ gradeleve is
determned by their age. Sudents are placedin grade-appropri ate cl asses accordingto
their chrond og cd age.

6-11 years of age by Gitober 31 attend the H enentary Newconers’ Genter.
12-13 years of age by Grtober 31 attend the Mddl e School Newconers’ CGenter.
14-17 years of age by Grtober 31 attend the H gh School Newconers’ Center.

A acenent i n Mddl e School Newconers' Cent er

Aspecia classisprovidedfor the newstudent wthlinmted Bnglishlanguageability. In
these cl asses, curricu umi s designedtoacqua nt the student wththe basi c Eg i sh

| anguage survi val skills and know edge necessary to enter a st andar d ES_ school

envi ronnent .

S udent's nay be transferred t o nei ghborhood or zoned school at the end of two quarters or
one academc year .

Refusal of B9 Servi ces

If aparent chooses not toenrd | achildinanES Gnter, he/ she nust signawvai ver to
that effect. Theorigna ispacedinthestudent’s pernanent fo der andacopyissent to
the ESL Ofice.




ENGLI SH AS A SECOND LANGUAGE

Handbook ||  RecOWENDED CURRI CULUM FOR LEP STUDENTS
Shedul es at the centers are arranged by consul t at i on bet ween t he ES_t eacher, st udent,
nai nst reamt eacher and/ or counsel or, accordingtothese al guidelines:
M ddl e School ™ Fea s
1  Mninumbasicskills: ES Level Non-English Proficient
3 hour bl ock for BES (BEngli sh, Readi ng and Wi ti ng)
1 periodof Shel tered Mt henat i cs
1period Sheltered Social Sudi es
2exploratory per senester (Hone Ec., Wod Shop, At, Drana, Greer Sdllg)
1 periodof Fhysical Educationclass
2 Near gradelevel: ES. Limted EnglishPRoficient
2 hour bl ock for BES. (Engli sh, Readi ng, and Wi ti ng)
1 periodof Sheltered Mt henat i cs
1 period Sel tered Si ence
1lperiodof Seltered Socia Sudes
2exploratory per senester (At, Greer Kills, Industria Ats)
Fhysi cal Education
3  Tramsitiond Qasses FUly EgishRdicient
a 2 hours ES_ (Readi ng and Wi ti ng)
b lclassdf ether: At, Msic, Indusstrid Ats, P E
C ntent Gasses: Mith, Sienceand Social i ence.
If thestudet hasord Bgishablities, but still lacksread ngandwitingproficienciesin
BEng i sh, the student needs tobe pl acedinshel tered cl asses wthout prinary support.
4  Literacy (Spanishfor Native Soani sh Soeaker s)
Aspeci a sel f-contai ned cl assroomnay be provided for studentswio arepre-literateor
fuctiodlyilliterateinthe r prinary | anguege.

D OO T oD

=D OO D
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M ddl e School
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ENGLI SH AS A SECOND LANGUAGE

RETENTI ON POLI CY
Possibleretentioningrade | evel thefoll owngyear nay be reconmended due t o:

a | nadequat e at t endance duri ng acadennc year; and/ or
b Acadennc defi ci ency (not | anguage)

*(hi | d st udy t eamneeds t o r ecommend*
Se RtentionRlicy

MAI NSTREAM NG

A ace LEP st udent s i n an envi ronnent where i nt er acti on bet ween t he non- LBP and LEP
student takes place. Sudents nay be pl acedinthe regul ar cl assroomafter conpl eting
dl o thefdlowng

1 Reachingtheindicated | evel s on LAStest (3-3-30or 4-3-2)
2 Siccess i n ot her acadennc cl asses
3 Reasonabl e success on di stri ct -w de assessnent s

Parent s who opt t o have t he st udent nai nst reaned agai nst t he reconmendat i on of the
ES teacher aresent aletter exdaningthecriteriafor nai nstreaning, as outlinedin
nai nst reamgui del i nes. Teacher can recommend agai nst nai nstreaning at that tine.
Adisclainer |etter nay be request ed fromt he ESL of fi ce.
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ENGLI SH AS A SECOND LANGUAGE

M DDLE SCHOOL COFFI CE PROCEDURES

M ddl e School

A

oo~NO O~

The secretary at eachES sitewouldprovidethefol | owngfor the ES teacher.

1 Gves Huefo der to ES teacher

2 des inSAS . (Sl ects “ES. Sudent” on page three of the student panel)
3 Limted Engli sh Profici ency (3) narked on page one of the student panel

ES_teacher duties

1 Teacher checks faol der for conpl eteness; al|l necessary forns, test scores, Intake
Cent er reconmendat i ons.

2 Admni sters LAS Test

Var ks w t h counsel or and schod staff to schedul e student i ntoclasses appropriateto
student’ s abilitiesand proficiency, basedonthefd | owng reconmendati ons: (Mssi ng
r econmendat i ons)

Qonmuni cat es wi t h nai nst reamt eacher s regardi ng t he progress of the ES_ st udent .
Atends staff neetings.

Updates SAS records and cl ass | i sts.

@l [ 'aborates wth nai nstreaned t eachers on report cards.

M ntai ns the B ue fol der

. Intiatedat tineof erd | nent

. LAS scor es added annual | y

. Hacein“cum fol der wen student transferstoanother schodl .

. Returnedto“cumi fol der at end of schod year.




ENGLI SH AS A SECOND LANGUAGE

Handbook C  CONSELOR

1 Checks fo der for conpl eteness: a | necessary forns, test scores, |ntake Genter
M ddl e School r econmendat i ons.

2 Brd | s student i nreconmended | evel and cl asses, per bl ue fao der

3 Duringreg strationinthe second senester, perfornsthefdlowngfor al 8hgraders
goingontohighschoo : nndd e schoo counsel or coord nates wth hi gh schod counsel or.

SPECI AL SERVI CES

ES students areeig bl efor the sane speci a services as t he nai nst reampopul at i on.

ES_ student s nust not be consi dered speci a candi dat es sol el y ont he basi s of i nadequat e
languege skil I s.

I f astudent does not appear to be naki ng progress after areasonabl e period of tine (one year
or longer) the cl assroomteacher or the ESLinstructor nay request achil d study teamto

di scuss possi bl e i nterventi on such as a change of program

SERVI CES TO ESL STUDENTS

The needs, whi ch are served by specia prograns for nati ve- Engl i sh-speaki ng students, arethe
sane as those provi ded for ES students. Exanpl es of speci al needs are speech i npedi nent
adlearnngdeficits.

ES studentsareelighbletobeconsideredfor al prograns andservicesinthe Dstrict.
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M ddl e School

Soeci al Prograns of f ered by VD

1 Soeci a Fducati on

Intheevent that an ES_student isreferredfor Soecia Educationtesting, the Sate
of Nevada' s Sandard for Adnini strationof Soecial Educati onstates that students
“nust betestedintheir native | anguage whenever possible.” It isrecommended t hat
ES_ studentsbeinalUS school at |east 1year inorder toacquire sone Bnglish.
However, astudent nay have an obvious disability andwl | needto be referred sooner.

2 Readi ng
B3 students areentitledtospecial readingclasses suchas Titlel.

3 Gftedand Ta ented
Teacher referra
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ENGLI SH AS A SECOND LANGUAGE

GRADI NG PALI CY

M ddl e School

1

ES_ st udent s can be graded on two scal es accepted by the D strict:

Sudentswoareinthebeginninglevel s of their cl asses, worki ng bel owgradel evel in
thesug ect aregradedas fd | ovs:

O=Qut standi ng

S=Stisfactory

| =1 nprovenent

Sudentsinlevels3to50of praficiencyintheir classes, includi ng ES. nay be graded on
theregu ar:

A B G D system

A “F isnot reconmended sol el y because t he st udent s does not have adequat e | anguage
acqui sitionto conpl ete assi gnents. Lack of preparati on, attendance, and attitude
tovard | earni ng shoul d be consi deredinthe equati onfor ESL students’ gradi ng.

TRANSFER AND CONTI NUI NG STUDENTS

Wien a student transfers out of the Newconers’ Genter, the Newconers’ teacher sends a
noticetotransportati onwth the student’ s address and newschool TVOVEKSI n
advance. Wien an B3 st udent noves f romone school zone t o anot her, the school
secretarywll notifytheschoo. Arangenents arenadefor thestudent’ sentryintothe
newBE cl ass.
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Adopt ed:
Revi sed:

WASHOE COUNTY SCHOOL DI STRI CT
ADM NI STRATI VE REGULATI ONS

PUPI L PROGRESS

It isreconmendedthat theteacher consult wthachildstudy teamthat i ncl udes the parent(s) or
guardi an(s), inorder to devel op a conprehensi ve programof renedi ati on.

Al K8teacherswl| have staff devel opnent regardi ngretentiontoexpl oretheissues

i nvd ved

D scussi on about possi bl eretentionshal | beg nwth parent(s) or guard an(s) nolater
thanmd-year. Such di scussi ons shoul d be conduct ed on several occasi ons so parent (s) or
guard an(s) canvai cethe r concerns.

Sncetherates of devel opnent anong young chil dren vary great |y and can change

rapi dy, decisions about possibl eretentionshou dnot be nade bef ore nd-year.

Adeci si onto reconmend ret enti on shoul d be nade by ateam(e. g., child study team

i ntervention assi stance team teacher assi stance tean) that has al ready att enpt ed ot her
inervetias.

Wenall other possibilitieshavebeentriedandtheteam inconsultationwththe
parents, reconmends retention, infornal goal s shouldbewittenind catingwat istobe
acconpl i shed duri ng the year of retention.

Duringtheyear of retention, ateam includingthe parent(s) or guard an(s), wll neet at
regu ar intervalstononitor thestudent’s progress tovardthe witten goa s and nake
nodi fi cati ons as needed.

6 A anytinedwingachild s acadennc career, theprincipal, workinginconjunctionwthachild
st udy teami ncl udi ng the parent (s) or guardi an(s), nay pronot e a st udent based upon acadennc
ad/ o soci d ressors.

The phil osophy tobecarriedout intheseguidelinesisthat of early eva uati onand d agnosi s
wthaprogramof renedi ati on. The ngj or concernis for neetingthe student’ s needs t hrough
an effecti ve educati on program

05-28-74
08-26-80; 11-01-82; 07-10-90; 09-22-92




WASHCE COUNTY SCHOOL DI STRI CT
ADM NI STRATI VE REGULATI ONS

PUPI L PROGRESS

Al theDstrict’sresources areava l ab einnaki ngeva uati ons and establ i shinganinstructi ona

program i ncl ud ng:

@ assroomt eacher s

Rincipd

Qunsd ors

Resour ce Teacher s

Psychd og sts

Gonmuni ty agenci es that mght have t he speci a tal ents needed by sone st udent s

H acenent of New(hi | dren
Upon recel ving a student whois newtothe schod , the princi pal accepts the grade
pl acenent desi gnati on provi ded by the schod fromvhi chthe student transferred. |t
shou dthenbeexp anedtothe parent(s) or guardian(s) that thisisatrid pacenaent. If,
a theendof atria periodthe student isnot abl etoperformsuccessfullyinthe grade
pl acenent nade, it nay be necessary t o nake arevi sed assi gnnent.  Thi s change of
assi gnnent shal | be nade i nconsultati onwththe parent(s) or guardi an(s) sothat they
fully understand the reasonfor such anassi gnnent. Thefinal deci si on onthe pl acenent
o thestudent restswththeprincipd .

DU WN P

Gener al
Wen a speci fi ¢ reconmendati on i s nade f or non-pronotion, the parent(s) or
guardi an(s) shal | be asked t o acknow edge recei pt of the reconmendati on. Acopy of the
reconmendat i on and of the parent’ s or guardi an’ s acknow edgnent wll be kept onfile.
Legal Ref erence:
NRS 392. 125

Adopted:  05-28-74
Revi sedt 08-26-80; 11-01-82; 07-10-90; 09- 22- 92




Language R of i ci ency Level s

NEP
(Nor+Engl i sh Arof i ci ent)

PreLAS1or 2
LASOal - 1or 2
LASReadi ng/ Witing - 1

LEP
(Li mted-Bngl i sh R of i ci ent )

PrelLAS- 3
LASQa - 3
LASReadi ng/ Witing- 1or 2

FEP
(Nearly H uent Engl i sh Rrof i ci ent)

PelAS- 4or 5
LASOa - 4o0r 5
LAS Readi ng/ Witing- 2or 3

Beginningand Early I nternedi at e

+ mini nal conpr ehensi on
+mni nal verbal production
+ one/ t wo wor d r esponses

I nternedi at e and Earl y Advanced

+ i ncreased conpr ehensi on
+ si npl e sent ences
+ sone basi c errors i n speech

Advanced

+ very good conpr ehensi on
+ nor e conpl ex sent ences
+fever errorsinspeech

Aproxiate Activities

ligen draw name

pa rt sHet | aod

nove choose oroup

m ne act/act at  respond
nat ch drde categori ze
lig tdl/say

Aproxiate Activities

recd | sunmar i ze
red| categori ze
describe rdeday
define restate
edan cotrast
conpar e

Aproriate Activities

andyze evduate
creste  judify
defend  support
debate  examne
pred c hypat hesi ze

S udent Responses | ncl ude:
e “Yes” or “No” answers
e (ne word answers
« Twowordstrings
* Qi ded responses
* FHIl-intheh ak responses

S udent Responses | ncl ude:
Three wor d/ short phrases
onpl et e sent ences

D al ogues

Ext ended narrat i ves

My wite short sentences

S udent Responses | ncl ude:
Qnversati ons/ d scussi ons
Qonpl et e par agr aphs
Q@ignd essays
CGntent-rdaedactivities
npl ex sent ences
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READING - 7-12

Non-English Proficient
Teacher Modeled Instruction

1.1 Uses knowledge of high-frequency

words to read texts aloud with flu-
ency, accuracy, and expression.

A Create aword wall* for sight words™

A Incorporate stories with repeftitive
words

A Have students create flash cards*
for word memorization

A Emphasize high frequency words*
for content area

A Have students create a picture
dictionary* to reinforce word
meanings

A Make assessments by matching
pictures with words or labeling
illustrations of concepts

A Have students use CD's with
pronunciation

A Incorporate songs and poems with
written lyrics for students to hear
and repeat sounds

Limited English Proficient
Teacher Guided Instruction

1.1 Reads texts aloud with fluency,

accuracy, and appropriate intona-
tion and expressions: read high-
frequency words to build fluency.

A Use rhythms, songs, choral
reading to increase student
fluency

A Use dictations at normal rate of
speech

A Use texts that implement
sheltered content™ or concepts
(lower reading levels)

A Use songs and poetry fo increase
accuracy in reading aloud

31

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text in English.

Fully English Proficient

Independent with Teacher as Monitor

1.1 Uses knowledge of word families,

phonics, and structural elements
to read and to determine meaning
of unfamiliar words in context,
such as: silent "e” (a_e, i_e,
o_e, u_e, e_e). "r" - controlled
(car, park), single vowel sounds
(ai, ay, ee, igh, eigh, oa); final
blends (nt, |k): long and short
double vowels (ea, ei, ey, ie, ou);
digraphs with silent letters (wr,
kn, wh). “r” controlled, long
vowel (are, ere, ire, ore, ure);
double vowels, not long or short
(au, aw, oi, oy, oo, ow, ou, ui,
eu, ew); and “"r"controlled, double
vowel (air, ear, eer, oar).

A Use materials to increase
proficiency in rhyming words

A Explain word family* trees and
give exercises fo increase
depth of vocabulary

A Increase difficulty of reading
levels to include irregular
spellings and foreign words in
English




READING - 7-12

*

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text in English.

Non-English Proficient
Teacher Modeled Instruction

1.2 Uses phonics to decode words in
context by blending sound units.

A Teach students to differentiate
inflections™ (-s, -ed, and -ing)

A Have students repeat words and
identify sounds

A Have students repeat phrases
and meanings of words

A Have students recognize the
importance of spacial relation-
ships in writing (indentions,
word spacing, paragraphs, etc.)

ossary Term

Limited English Proficient
Teacher Guided Instruction

1.2 Uses knowledge of phonics and
structural elements (e.g., syl-
lables, basic prefixes, roots and
suffixes) to decode unfamiliar
words of one or more syllables in
context to make meaning.

A Incorporate the use of high/low
books (high interest with low
reading level) info subject area to
encourage reading success

A Use student textbooks for
introduction of new vocabulary
for comprehension

A Teach division of syllables for
pronunciation and use of
dictionary to find appropriate
meanings

A Use word sorts incorporating
word families* as groups

32

Fully English Proficient
Independent with Teacher as Monitor

1.2 Uses knowledge of prefixes,
suffixes, roots, or base words to
determine the meaning of words
in context and recognize and use
inflectional endings such as s, es,
ed, ing, ly, est, and er, under-
standing that meaning may
change with ending.

A Use word games to explore
different meanings for words
when prefixes and suffixes
change

A Have students sort words by
prefixes and suffixes

A Have students explore morphol-
ogy™ through dictionary use
and origins of prefixes, suf-
fixes and roots



READING - 7-12

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text in English.

1.3

Non-English Proficient

Teacher Modeled Instruction
Identifies simple prefixes, common
suffixes, and abbreviated words in
context.

A Explain word parts in contextual

use

+ simple prefixes “re", "un”,
“w n

non

- simple suffixes "-s", "-ed", "-
. n"

ing

+ simple abbreviations, dates,
addresses, titles

ossary Term

Limited English Proficient
Teacher Guided Instruction

1.3 Identifies the meanings of simple
prefixes, common suffixes, and
abbreviated words in context and use
context clues to determine word
meanings.

A Use "cloze" type activities with
word banks*

A Read sentences before and after
to determine word meaning

A Reread sentence, leaving out that
particular word to determine
meaning

A Incorporate the use of substitu-
tion drills* to increase vocabulary

A Have students draw pictures to
show comprehension of words

33

Fully English Proficient

Independent with Teacher as Monitor
1.3 Uses dictionaries and glossaries to
determine the meanings and other
features of unknown words.

A Teach use of dictionary and

glossary through mistakes
Example:

If a student looks up the word
“tomar” in a bilingual dictionary,
it might give the word to
“drink" when the necessary
word would be “take" in the
sentence "He needs to take the
medicine." "Necesita tomar la
medicina.” The student would
then translate the sentence to
"He needs to drink the
medicine.”

Have students play word
scavenger hunts* to locate
information

Help students understand the
differences between the
connotation* and denotation* of
words (homonyms and
homographs)



READING - 7-12

*

Non-English Proficient
Teacher Modeled Instruction

1.4 Uses knowledge of simple spelling
patterns (e.g., CVC = cat, CVCe =
cake, CVVC = boat), blends, and
digraphs when reading: apply basic

knowledge of alphabetical order.

A Have students list, group, and
label words according to patterns

A Have students alphabetize names,

content vocabulary, etc.

A Have students create word walls*

according to patterns, blends

A Have students do word hunts* for

blends and spelling patterns

ossary Term

Limited English Proficient
Teacher Guided Instruction

1.4 Identifies and uses knowledge of
spelling patterns such as diphthongs
and special vowel spellings when
reading: apply knowledge of basic
syllabication rules when reading
(e.g., V/CV=su/per, VC/CV=sup/
per).

A Have students do word sorts™ for
more advanced spelling such as
diphthongs and letter combinations

A Use key words to introduce vowel
sounds and word recognition

A Have students create a personal
"sound" dictionary

A Incorporate use of computer-
assisted programs such as "Living
Books"* to increase spelling
accuracy

34

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text in English.

Fully English Proficient

Independent with Teacher as Monitor

1.4 Uses dictionaries and glossaries
to determine the meanings and
other features of unknown words.

A Expand vocabulary through use
of a thesaurus when writing

A Introduce new words through
"wacky” sentences or pneumonic
devices

A Reftell story or sentence using
different words (synonyms or
antonyms)

A Give students patterns to follow
for word substitutions™

Example:
The girl is pretty.
The boy is
The cat is
The lake is



READING - 7-12

*

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text in English.

Non-English Proficient
Teacher Modeled Instruction

1.5 Identifies synonyms and antonyms
in context.

A Introduce opposites, similarities
and contrasts

A Incorporate the use of graphic
organizers® to assist student's
comprehension

Venn Diagrams™
“T" Charts*

ossary Term

Limited English Proficient
Teacher Guided Instruction

1.5 Identifies and uses knowledge of
synonyms, antonyms, homophones,
and homographs to understand text.

A Use textbooks to work with
similarities and opposites in
context across the curriculum

A Use student's active vocabulary to

build comprehenion through related
words and word families*

35

Fully English Proficient
Independent with Teacher as Monitor

1.5 Uses knowledge of synonyms,
antonyms, homophones, homonyms,
and homographs to expand
vocabulary.

A Use text to reinforce meaning of
homonyms, synonyms and
anfonyms

A Poetry - whiteout words students
will rewrite own “compare
poems"*

A Retell stories substituting
synonyms and antonyms for
original words



READING - 7-12

*

Non-English Proficient

Teacher Modeled Instruction
1.6 Develops and applies newly acquired
vocabulary by using prior knowledge
and context clues.

A Create word banks* for students

with necessary vocabulary

Have students read simple
sentences and phrases to match
definitions with words or pictures

Use patterned* text for
familiarity

ossary Term

Limited English Proficient
Teacher Guided Instruction

1.6 Applies newly acquired vocabulary
with attention to specialized words
common to content areas.

A

Teach multiple meanings for
vocabulary

Create concept definition maps™

Isolate key words in student
textbooks for practice

36

1.0: Students know and use word analysis skills and strategies to comprehend new words encountered in text.

Fully English Proficient

Independent with Teacher as Monitor
1.6 Applies newly acquired vocabulary
with attention to specialized words
common to content areas.

A Practice applying key vocabulary

words to other contexts

Use textbooks at grade level to
explore new vocabulary

Incorporate vocabulary games
and exercises into content-area
assignments



READING - 7-12

*

2.0: Students use reading process skills and strategies to build comprehension in English.

Non-English Proficient
Teacher Modeled Instruction

2.1 Uses, with teacher assistance, pre-
reading strategies that aid com-
prehension such as accessing prior
knowledge, predicting, previewing,
and setting a purpose.

A Provide activities that activate
background knowledge*
+ Realia (artifacts)*
* Picture walks*
+ Book Looks*

A Set a purpose for reading and
narrow the scope of reading

A Have students highlight unfamil-
iar words

A Show relationships of titles, pic-

tures, graphics, etc. to meaning
in the text

ossary Term

Limited English Proficient
Teacher Guided Instruction

2.1 Identifies pre-reading strategies
that aid comprehension such as ac-
cessing prior knowledge, predicting,
previewing, drawing conclusions, lo-
cating known and unknown words, and

setting a purpose.

A Demonstrate skimming and
scanning® text for important
information

A Use graphic organizers such as
“mapping"*, "webbing"* or "T"
charts* to sort out new informa-
tion

A Show relationships of ftitles, pic-

tures, graphics, etc. to meaning in
the text

37

Fully English Proficient
Independent with Teacher as Monitor

2.1 Uses pre-reading strategies such
as accessing prior knowledge
(schema), predicting, previewing,
and setting a purpose to make rea-
sonable predictions and to improve
comprehension.

A Have students do a KWL chart*
(What you KNOW, what you
WANT to know, and what you
LEARNED) to access prior
knowledge*

A Set purpose for reading through
reading guides™

A Read a portion of astory or text
and then ask students to predict
what happens next



READING - 7-12

*

2.0: Students use reading process skills and strategies to build comprehension in English.

Non-English Proficient
Teacher Modeled Instruction

2.2 Uses, with teacher assistance, the
three-cueing systems (contextual,
structural, and visual clues), self-
monitoring, cross checking and self-
correcting strategies such as
rereading, substituting (replacing a
known word), and reading on.

A Semantic* - use illustrations and
words to determine meaning of
new words

A Phonemic* - Use print visual to
determine meaning, decoding
(-ly for an adverb)

A Syntactic* - Use sentence
structure to determine meaning
( -ing words are usually verbs or
verbals used as nouns)

+ Use cloze* activities with

word banks* to ensure
comprehension

ossary Term

Limited English Proficient
Teacher Guided Instruction

2.2 Identifies self-correcting strategies
such as self-questioning, self-
monitoring, cross-checking, reading
ahead, and rereading.

A Demonstrate “think aloud"*
strategies for meaning
* Rereading
+ Context clues
+ Connect reading to life

A Use cooperative groups™ for peer
tutoring

A Paired reading® groups in content
areas

38

Fully English Proficient
Independent with Teacher as Monitor

2.2 Uses self-correcting strategies
such as self-questioning; reading
ahead and then rereading a word,
phrase or sentence, and rereading
to gain meaning from text.

A Demonstrate “think aloud"*
strategies for meaning
* Rereading
« Context clues
+ Connect reading to life

A Use cooperative groups™ for peer
tutoring

A Provide practice and reinforce
self-correction when reading
aloud



READING - 7-12

*

Non-English Proficient
Teacher Modeled Instruction

2.3 Demonstrates reading skills that

contribute to comprehension
including recalling details of the text
while reading, drawing conclusions
and distinguishing between realism
and fantasy.

A Have students use graphic
organizers to determine
important details for organization

A Have students summarize
materials by asking the question
"Who did what when and where?”

4 Have students form opinions
about conclusions and predictions

A Have students draw pictures to
demonstrate comprehension

ossary Term

Limited English Proficient
Teacher Guided Instruction

2.3 Restates facts and details in order
to recall the main idea of the text
while reading.

A Have students locate main ideas
and then summarize the topic

A Highlight topic sentences and all
main ideas in paragraphs for texts
or stories

A Use outlines and graphic organizers
to "summarize” the important facts

39

2.0: Students use reading process skills and strategies to build comprehension in English.

Fully English Proficient

Independent with Teacher as Monitor

2.3 Recalls essential points in text while

reading; make and revise
predictions about coming
information.

A Have students locate main ideas
and then summarize

A Have students change an ending
to astory or hypothesize in other
content areas for new
possibilities

A Have students make inferences
and draw conclusions.
* Newspaper articles
+ Short stories
+ Experiments



READING - 7-12

*

2.0: Students use reading process skills and strategies to build comprehension in English.

Non-English Proficient
Teacher Modeled Instruction

2.4 Retells details of text including
central ideas in English.

A Use text structure to determine
important facts fo remember

A Use the Model SQ3R*

A Have students follow two and
three step directions

A Use graphic organizers such as
Venn Diagrams,* mapping,* and
webbing* to create visuals of
central idea

ossary Term

Limited English Proficient
Teacher Guided Instruction

2.4 Retells the main idea of text and
form simple generalizations in English.

A Have students recall the
sequence of events using
historical, literary or scientific
content

A Have students practice note-
taking skills (teacher needs to
model this activity)

A Use news reports and current
events in cooperative groups™ to
explore details and recall main
ideas

A TIncorporate use of “skimming and
scanning” * for information
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Fully English Proficient
Independent with Teacher as Monitor

2.4 Restates facts and details in text
to share information, distinguishes
main idea, and organizes ideas in
English.

A Have students prioritize
information to learn outlining
techniques and detailing

A Have students complete “learning
logs"* to remember details and
facts

A Have students take structured
notes™* (teacher provides outline
for notes)

A Have students practice outlining
skills with graphic organizers™



READING - 7-12

Non-English Proficient
Teacher Modeled Instruction

3.1 Identifies characters, setting and

sequence of events in English.

Limited English Proficient
Teacher Guided Instruction

3.1 Analyzes simple elements of a story
such as settings, characters, and plot

A

*

Create time lines for stories,
information in content areas

Use graphic organizers™ such as
Venn Diagrams,* mapping,* and
webbing* to create visuals of
central idea

Have students sequence
pictures illustrating the story/
text

Use a series of pictures or
comic strips for students to
sequence

Use videos of stories/events to
make comprehensible input

Do author studies

ossary Term

(e.g., restates the logical and se-
quential development of a story and
generates alternative endings to sto-
ries) answering literal, inferential,
and interpretive questions in English.

A

Hold literature circle*
discussions/group discussions

Do story mapping™

Have students create character
studies™

Have students use wordless

books fo generate new stories
"Tuesday" by David Weisner
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3.0: Students read to comprehend, interpret, and evaluate literature from a variety of authors, cultures, and times.

Fully English Proficient

Independent with Teacher as Monitor

3.1 Compares and contrasts plots,
settings, and characters in a
variety of works and by a variety
of authors in English.

A

Have students do author or
genre studies™

Do comparisons of characters
from previously studied stories
or events and the current
reading

Activate prior knowledge about
characters, plots, and settings
for other familiar stories

Use graphic organizers™ to
discuss similarities and
differences of characters/
events
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*

3.0: Students read to comprehend, interpret, and evaluate literature from a variety of authors, cultures, and times.

Non-English Proficient
Teacher Modeled Instruction

3.2 Listens to and reads stories from
different cultures and eras in
English.

A Have students match text to
pictures from a story/event

A Provide a listening center with
books on tape

A Provide books on CDs such as
"Living Books"

ossary Term

Limited English Proficient
Teacher Guided Instruction

3.2 Compares and contrasts stories from
different cultures and eras in English.

A Introduce fairy tales/fables/
folklore from various countries

A Use multi-cultural stories
+ Children of the River - Vietham
* The Barrio - LA Hispanic
* House on Mango Street -
Sandra Cisneros

A Make time for student to have Free

Voluntary Reading® or Silent
Sustained Reading
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Fully English Proficient
Independent with Teacher as Monitor

3.2 Compares and contrasts plots,
settings, characters, and points of
view in a variety of works and by a
variety of authors from different
cultures and times in English.

A Have students read multiple
genres about the same subject
+ Textbooks
* Articles
* Magazines
* Internet sources

A Use thematic units to do
comparative studies about
literature and historical events
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3.0: Students read to comprehend, interpret, and evaluate literature in English from a variety of authors, cultures and times

A

Non-English Proficient

Teacher Modeled Instruction

3.3 Reads and identifies poetry and
prose in English

Introduce examples of poetry and
prose

Model examples of poetry and
prose in writing

Use the Silent Sustained
Reading* time to introduce more
examples

Read examples of each to
students

Model, show and compose poetry
+ Cinquain*

+ Diamonte*

* Haiku*

Help students select appropriate
language level materials

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

3.3 Identifies and compares themes or
messages in readings in English.

A Have students read different

stories using the same theme
such as growing up

Have students create graphic
organizers™ to compare themes

Use thematic units to introduce
similarities and differences of
cultures

Help students select appropriate
language level materials
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Fully English Proficient

Independent with Teacher as Monitor

3.3 Reads, listens to, and identifies a
variety of genres such as stories,
plays, poetry, and nonfiction
selections in English.

A Have students read during a

specific time (Silent Sustained
Reading* or DEAR* - Drop
Everything And Read)

Introduce longer types of
literature such as novels and
chapter books and plays

Read aloud stories and plays

Help students select appropriate
language level materials
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3.0: Students use reading process skills and strategies to build comprehension in English.

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor

3.4 Identifies rhythm, rhyme, and| 3.4 Compares rhythm, rhyme, and| 3.4 Identifies simile, metaphor,

alliteration in English. alliteration in poetry in English. onomatopoeia, and hyperbole

A Use poetry and nursery rhymes A Introduce fairy tales/fables/ A Introduce fairy tales/fables/
to introduce rhythm and rhyme folklore from various countries folklore from various countries

4 Use picture books to introduce A Use current events and editorial A Use current events and editorial
repetition of sounds (Dr. Seuss) cartoons cartoons

A Have students memorize and A Introduce more Dr. Seuss stories A Introduce more Dr. Seuss stories
repeat with students reading them with students reading them
+ Tongue Twisters
- Songs A Use application of process
* Chants throughout all content areas

+ School Songs/Alma Mater
* Cheers at Pep Rallies

ossary Term 44
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4.0: Students read to comprehend, interpret, and evaluate literature in English from a variety of authors, cultures and times.

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor

4.1 Locates and uses title, pictures, and| 4.1 Locates table of contents, index, and| 4.1 Distinguishes essential information

names of author and illustrator to chapter headings: interprets infor- from titles, tables of contents,
obtain information in English. mation from diagrams, charts, maps, chapter headings, glossaries,
graphs, and glossary in English. indexes, diagrams, charts, maps,
A TIdentify for students the names and diagram/map keys to locate
of the items (title, author, graphs, A Have students scan for main ideas information in texts for specific
subtitles, etc.) in paragraphs and then summarize purposes.
A Incorporate the DRTA* method A Have students find topics and A Have students do “chapter
subtopics in text tours"*
A Activate students' prior
knowledge through pictures, time A Use graphics and charts to A Create "text scavenger hunts" *
lines, "book looks"*, video clips illustrate important information
A Have students outline the
A Have students predict what the A" Do the outlining of a chapter or information
story is about by using only the story together as a class (teacher
title, author, and pictures from models and guides) A Have students locate key words
the story/book and phrases for an outline

A Introduce new vocabulary
through the environment (place
pictures and realia* throughout
the room)

* Glossary Term 45
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*

Non-English Proficient
Teacher Modeled Instruction

4.2 Identifies cause and effect and main
ideas in English.

A Have students implement graphic

organizers

A Have students take “structured

notes" *

A Have students practice answering

the 5 W's

A Select critical (essential) words,

ideas, information and make these
into vocabulary activities

ossary Term

Limited English Proficient
Teacher Guided Instruction

4.2 Identifies and explains cause and
effect, fact and opinion, and
determines the main idea of a passage
in English.

A Have students sequence events and
causes

A Have students use graphic
organizers

A Ask students about feelings,
opinions, and facts emphasizing the
"Why" and “"How"

A Select critical (essential) words,

ideas, information and make these
into vocabulary activities
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4.0: Students read to comprehend, interpret, and evaluate informational texts in English for specific purposes.

Fully English Proficient
Independent with Teacher as Monitor

4.2 Distinguishes between cause and
effect; fact and opinion; and main
idea and supporting details in text
in English.

A Have students create story
maps™

A Have students write sentences
showing cause and effect

A Have students use “T" charts* to
sort fact and opinion

A Select critical (essential) words,
ideas, information and make
these into vocabulary activities
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*

4.0: Students read to comprehend, interpret, and evaluate informational texts in English for specific purposes.

Non-English Proficient

Teacher Modeled Instruction

4.3 Uses text to answer questions in
English.

A

Teacher provides questioning at
the "recall” level

Have students use the table of
contents, glossary, and index to
find information
Provide students with "“book
scavenger hunts" *

Example: Teacher makes alist of
facts to find with visual hints to
find them in the textbook

Activate students’ background
knowledge through vocabulary
presentations

Map the information using visuals
such as timelines, graphic
organizers,* etc.

ossary Term

Limited English Proficient

Teacher Guided Instruction
4.3 Asks questions to gain understanding
of important information in a text in
English.

A Differentiate levels of questions

asked to students

« Literal, interpretive, inferential
+ Cause and effect

+ Compare and contrast content

« KWL* Charts

47

Fully English Proficient
Independent with Teacher as Monitor

4.3 Asks questions and supports
answers by connecting prior
knowledge with literal and
inferential information in text in
English.

A Differentiate levels of questions
+ Answer the “how" and "why"

4 Use higher level thinking
questions (Synthesis, Evaluation,
etfc.)
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*

4.0: Students read to comprehend, interpret, and evaluate informational texts in English for specific purposes.

Non-English Proficient
Teacher Modeled Instruction

4.4 Reads and follows a simple direction
to perform a task in English.

A Have students do an art activity
that illustrates comprehension of
task

A Use Total Physical Response*
techniques to demonstrate task

A Provide students with maps to
follow simple directions

A Hold scavenger hunts* with simple

directions to achieve a specific
goal

ossary Term

Limited English Proficient
Teacher Guided Instruction

4.4 Reads and follows simple directions
to perform a task in English.

A Have students follow a recipe to
make a simple food item

A Hold scavenger hunts* with two-
step directions to find objects or
information

A Have students draw a route on a
map (maybe to their home) from
written directions

A Have students draw routes to dif-

ferent countries implementing
world geography
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Fully English Proficient
Independent with Teacher as Monitor

4.4 Reads and follows three- and four-
step directions to complete a simple
task in English.

A Have students follow a five (5)
step or more recipe (maybe to
make a cake or main dish)

A Have students summarize the
steps (or restate) for recipes or
directions to their houses

A Have students give the directions
to peers and have peers draw the
maps or make the recipes
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*

5.0: Students write a variety of texts that inform, persuade, describe, evaluate or tell a story in English, appropriate to

purpose and audience.

Non-English Proficient
Teacher Modeled Instruction

5.1 Uses a source a write a simple
informative paper in English.

A Have students complete different
types of simple informational
forms (job applications, etfc.)

A Have students explain how to
make or do something such as
write recipes, give directions

A Have students interview
classmates for basic information

A Have students copy information
about a subject from teacher's
model

A Have students do a report on
their country using a single
source of information
(brochures, internet, or books)

A Use the "Language Experience
Approach” *

A Dictate information

ossary Term

Limited English Proficient
Teacher Guided Instruction

5.1 Uses two sources to write an
informative paper in English.

A Provide sources for information
such as books, newspapers,
magazines within the classroom to
write on a specific subject

A Have students go to the Internet
for sources of information

A Provide teacher-guided practice
for writing four (4) paragraph
essays
Example: Seasons
First paragraph - describe the four
seasons
Second paragraph - describe your
favorite season and why
Third paragraph - tell an
experience or special memory
during that season
Fourth paragraph - Restate the
first paragraph to conclude

A Have students learn the parts of
an essay (introduction, body, and
conclusion) through teacher
modeled activity

49

Fully English Proficient
Independent with Teacher as Monitor

5.1 Uses at least three sources to write
an informative paper in English.

A Introduce organization of library
+ Reference books
+ Internet resources
* Magazines
+ Readers' Guide to Periodical
Literature

A Have students interview experts
in field to informational source

A Guide students in use of direct
quotes, fact, opinion

A Instruct and model bibliography
use and notation

A Have students do self-editing
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5.0: Students write a variety of texts that inform, persuade, describe, evaluate

purpose and audience.

Non-English Proficient
Teacher Modeled Instruction

5.2 Writes friendly notes in English.

A Have students copy a dictated
note to parents, teacher, efc. for
holidays, thank-you notes

A Create a writing sample on board
or chart paper to guide student
work

A Provide students with a letter
frame*

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

5.2 Writes friendly letters in English.

A Have students write a letter to a
pen pal in another school/state or
classroom

A Infroduce use of computers for
word processing

A Have students write thank-you
notes to speakers or school person-
nel for services provided (lunch
room or custodial)

A Have students e-mail letters to
friends

50

or tell a story in English, appropriate to

Fully English Proficient
Independent with Teacher as Monitor

5.2 Writes friendly letters, formal
letters, thank-you letters, and
invitations that address audience
concerns, stated purpose, and
context and that include the date,
proper salutation, body, closing,
signature. correctly addresses
envelope in English.

A Introduce parts of a friendly
letter and have students write
the following:

* Business letter about an issue
of concern in their school,
country or state

* Letter to a congressman

* Invitations for a speaker/
artist to present fo class

* Requests for information at
colleges, universities, etc.

+ Cover letter for a job

A Have students prepare a resume

A Have students write for specific
purposes with guidance; e.g. be-
ing absent, late, thank-you notes,
short requests, informal letters
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5.0: Students write a variety of texts that inform, persuade, describe, evaluate or tell a story in English, appropriate to
purpose and audience.

Non-English Proficient
Teacher Modeled Instruction

Limited English Proficient
Teacher Guided Instruction

Fully English Proficient
Independent with Teacher as Monitor
5.3 Werites stories in English.

5.3 Worites stories and poems in English. | 5.3 Writes a personal narrative and/

or fictional story that moves

*

A Have students dictate to the A Have students write a story from

teacher a story about a personal
event/current event

A Have students write a daily

a given topic sentence provided
by the teacher and students list
five reasons

through a logical sequence of
events, provides insight into why
the incident is notable, and includes
details to develop the plot in
English.

journal entry of at least one A Have students copy poems and
sentence determine the rhyming words A Have students write narrative
pieces using conversation
A Have students write sentences A Provide instruction on expository
about their own experiences writing with an infroduction, a A Have students write structured
body, and a conclusion essays using models and types of
A Provide story frames and writing styles through guided
mapping for writing longer A Provide students with poem writing
projects frames such as Haiku, Damonte,
and Cinquain A Have students write essays from
A Copy selected information about writing prompts
subjects in content areas from A Have students write a journal
teacher input entry with at least four
sentences
A Have students write the
conclusion to an open-ended story
A Have students write “found"

ossary Term

poems or "me and we" poems™

51
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5.0: Students write a variety of texts that inform, persuade, describe, evaluate or tell a story in English, appropriate to
purpose and audience.

*

Non-English Proficient
Teacher Modeled Instruction

5.4 Worites responses to literature with
teacher’s help in English.

A Have students write about their

favorite character using a story
frame *

A Use the “tell - retell” method*

where students dictate to
teacher their response

A Use the "shared writing"*

response to literature

A Have students use story maps*

with pictures to write about
literature (Students add a caption
to the picture from the story)

ossary Term

Limited English Proficient
Teacher Guided Instruction

5.4 Writes responses to literature in
English.

A Model written response to
literature

A Do a oral "think aloud"* with
students reflecting and responding
to passage

A Have students summarize a story
with teacher guidance

A Have students use graphic
organizers™ to outline writing
selection

A Use story mapping™ and outlining to
organize paragraphs and details

52

Fully English Proficient

Independent with Teacher as Monitor

5.4 Worites responses to literature and
experiences, making connections
with personal life when possible in
English.

A

Use graphic organizers* to
increase detailed responses to
literature

Have students describe scenes
and events (settings, rising and
falling actions, climaxes)

Introduce writing using tone,
voice and purpose

Have students write from points
of view (Ist person, 3rd person)
and opinion about the literature

Have students learn to read
between the lines about results
or effects of the action in the
literature wusing concrete
examples from the text
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5.0: Students write a variety of texts that inform, persuade, describe, evaluate or tell a story in English, appropriate to
purpose and audience.

Fully English Proficient
Independent with Teacher as Monitor

5.5 Writes compositions that retell
events of a story in sequence in
English.

A Model retelling what is important
through events and transitions
emphasizing the conclusion,
moral, lesson or resolution to the
story

A Have students write a narrative
passage independently using the
writing process™

A Have students write essays from
writing prompts

A Have students practice taking
notes from class lectures to
select main ideas, topics and
important events

A Have students write
compositions about content-
related material (history,
science, etc.)

* Glossary Term 53
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5.0: Students write a variety of texts that inform, persuade, describe, evaluate or tell a story in English, appropriate to
purpose and audience.

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor

5.6 Writes short expository text that [ 5.6 Werites short expository text that | 5.6 Werites short expository text that

speculates on causes and effects proposes a solution to a problem and proposes a solution to a problem
and offers simple persuasive offers simple persuasive evidence in and offers simple persuasive
evidence in English. support of the solution in English. evidence in support of the solution
in English.
A Teach simple cause and effect A Teach "if" clause to understand the
using subjects such as tardiness, consequences of actions and results A Model how to support an opinion
chewing gum in class, no of those actions with facts and do interactive
homework, etc. writing® as a group
A Bring in current events and model
A Teach sequencing of events and writing thought process through A Do a “four corners"* activity
interruptions of these events "think alouds" showing pros and
cons and disadvantages and advan- A Provide vocabulary necessary to
A Do interactive writing* as a group tages write an argumentative essay

teaching supporting evidence

A Model filling out a persuasive
story frame* and have students
do one independently

A Practice persuasive letters by
writing to the editor of local
newspaper or school newspaper

* Glossary Term 54
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*

Non-English Proficient

Teacher Modeled Instruction

6.1. Generates and selects, with teacher
assistance, ideas for writing from
a variety of sources in English.

A Provide background information

for subject through picture
books, realia, posters

Through graphic organizers*
explore the words and
connections to topics being
discussed

Ask pertinent questions to
activate background knowledge
including the 5 W's*

Relate sources and ideas to
students’ own experiences
(shopping, movies, music, etc.)

ossary Term

Limited English Proficient
Teacher Guided Instruction

6.1 Generates possible ideas for future
writing by recalling experiences,
talking, drawing, brainstorming,
reading a literary work and hearing
stories in English.

A Conduct group activities where

students generate lists of related
ideas or opinions

Offer students opportunities fo
explore many texts over the same
topic

Conduct brainstorming™ sessions as
a group

Push students to produce more
ideas than necessary (25 ideas
rather than 10) to expand
vocabulary and thought processes

55

6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organizations, style,
tone, and word choice.

Fully English Proficient
Independent with Teacher as Monitor

6.1 Generates possible ideas for future
writing through group activities such
as brainstorming and discussions in
English.

A After reading two or more
stories on the same topic, have
students generate similarities,
differences for writing

A Conduct group brainstorming*
activities using specific
categories (characters, events,
feelings, etc.)

A Relate the writing to their own
experiences through the writing
process

A In cooperative groups, students
write a story/report using
brainstorming™ and group writing
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6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organization, style, tone,
and word choice.

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor
6.2 Organizes and sequences ideas, with| 6.2 Organizes ideas through activities| 6.2 Organizes ideas through activities
teacher assistance, through drawing such as listing, webbing, and such as sequencing and classifying
and discussing in English. clustering in English. in English.
A Have students organize words A Demonstrate various types of A Introduce outlining activities
according to category graphic organizers™ (See appendix) through main ideas and details
* Idea generators
A Have students list, sort and group + Comparisons/contrasts A Use timelines to sequence events
vocabulary across content areas + Fact/opinion in literature or history
* Characters/setting
A Have students do story/topic * Problem/solution A Have students classify ideas,
mapping™ + Story mapping/webbing characters, opinions, and other
abstract ideas
A Have students sequence events on A Use the table of contents, glossary,
timelines and index as examples of A Introduce use of fransitional
organization words to create strong sequential
A Use the T-model* to help writing
students generate ideas and
organize them A Integrate use of introduction,
body and conclusion in writing
A Have students classify/
categorize objects, pictures,
events using a Venn diagram*
* Glossary Term 56
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*

6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organizations, style,

tone, and word choice

Non-English Proficient
Teacher Modeled Instruction

6.3 Writes across the curriculum, with
teacher assistance, stories and
other compositions such as personal
narratives, journal entries, friendly
letters and poems in English.

A Have students write a structured
personal narrative (teacher
provides frame with blanks for
students to complete)*

A Have students write simple
sentences relating to content
areas

A Have students write a letter using
a frame and word banks

A Use the Language Experience
Approach activities*

A Have students write in a journal
daily

ossary Term

Limited English Proficient
Teacher Guided Instruction

6.3 Worites stories or other compositions
such as personal narrative, poetry,
and writing in content areas in
English.

A Have students write descriptions
of characters, setting and events

A Provide concrefe examples and
explanations to write about content
areas

A Have students write a personal
narrative of no less than four (4)
sentences

A Have students write in a journal
daily

57

Fully English Proficient

Independent with Teacher as Monitor

6.3 Writes simple compositions that
address a single topic and include
supporting sentences that use
concrete sensory details of people,
places, things or experiences in
English.

A

Provide a focus article for a
composition

Guided structure* compositions
about characters, setting, and
events

Write a three paragraph
composition using one specific
topic

Provide instruction in using
library resources to obtain
information (encyclopedia,
reference materials, internet,
etc.)
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*

6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organization, style, tone,

and word choice.

Non-English Proficient
Teacher Modeled Instruction

6.4 Revises writing, with teacher
assistance, to include details in
English.

A Models revisions in a short
paragraph

A Conduct brainstorming activities
to generate details

A Do interactive writing*

A Peer editing with specific
conventions targeted
(punctuation, spelling, and
capitalization)

A Graphic organizers to have
students generate at least
three details

A Use CLOZE activities with word
banks to guide students’ writing

ossary Term

Limited English Proficient
Teacher Guided Instruction

6.4 Revises writing for detail and clarity
in English.

A Revise independent writing as a

group to check for the following:
* Clarity - student reads aloud

* Detail - 3 or 4 supporting
sentences

+ Sequence - transitional words

* Punctuation and capitalization

+ Spelling - doesn't impede
meaning

A Use descriptive vocabulary and
sentences appropriate for content
areas and grade level

A Provide picture prompts for writing
activities

A Provide opportunities for peer

sharing such as the writer's
workshop™

58

Fully English Proficient
Independent with Teacher as Monitor

6.4 Revises drafts, using an established
rubric, to improve the coherence
and logical progression of ideas with
attention to introductions,
transitions and conclusions.

A Group students info teams that
review and revise writing
according to a rubric

A Use the writer's workshop
techniques for peer editing

A Develop student's use of
idiomatic phrases™ in writing

A Introduce use of transitional
words to create strong sequential
writing

A Integrate use of infroduction,
body and conclusion in writing
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6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organization, style, tone,
and word choice.

*

ossary Term

59

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor
6.5 Edits, with teacher assistance, for | 6.5 Edits, with teacher assistance, for | 6.5 Edits for use of Standard English.
correct word usage in English. correct word usage and conventions
in English. A Model standard word order in
A Introduce basic grammatical form complete sentences
+ Each form modeled by teacher A Promote vocabulary expansion by
+ Working together, create infroducing synonyms and A Form collaborative writing groups
sentences appropriate language for audience to edit papers
+ Teacher and students record
sentence independently A Model standard English word order A Provide practice in consistent
+ Together, class edits for and punctuation verb tense within a paper
group understanding
A Have students practice subject and A Teach proof reading and editing
A Model writing activity using the verb agreement including the including proofing marks
“think aloud” method* following:
+ 3rd person inflection* in present A Model comprehensive and
A Edit using key words to express tense coherent paragraphs (show
grammatical expressions (nouns, * Plural nouns and verbs examples of good paragraphs and
verbs, etc.) + Singular nouns and verbs bad paragraphs and do rewrites)
* Irregular verbs
A Provide word banks and word A Correct parts of speech usage,
walls to provide vocabulary A Introduce concept of abstract subject-verb agreement in
necessary to complete task ideas student papers
4 Have students list, group and A Select specific convention to A4 Have students edit for basic
sort words according to concentrate for editing and conventions such as punctuation,
grammatical groups (verbs, building skills mastery (one capitalization, and spelling
nouns, adverbs, etc.) convention at a time)
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6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organization, style, tone,
and word choice.

Non-English Proficient Limited English Proficient Fully English Proficient
Teacher Modeled Instruction Teacher Guided Instruction Independent with Teacher as Monitor
6.6 Identifies an audience for writing | 6.6 Produces writing for given audiences | 6.6 Produces writing with voice for given
in English. and purposes in English. audiences in English.
A Have students read different A Read a story and have students A Have students practice writing to
genres™ to establish audiences rewrite it from a different point various audiences
* Who is talking? of view - Friends
* What is the character’s point of * Parents
view? A Model paired-writing* from differ- * Principal
* What is the character feeling? ent points of view (e.g.; shoes and * President of United States
socks, horse and rider, students * Newspaper editor
A Read fo students multiple and teacher, dog and cat) * Employers
versions of the same story
(Cinderella from different A Have students work in cooperative A Do paired writing*
countries) groups™ to write an exchange paper
(students take turns writing) A Write a report from an outline
A Have students write notes, and notes taken during a
cards, holiday cards, or A Organize ideas by choosing a topic, presentation by guest speakers
invitations to various audiences establishing a purpose, determining
* Friends audience, and publishing own
* Parents writing
+ Teachers
+ Companies for information

* Glossary Term 60



Writing - 7-12

6.0: Students write with a clear focus and logical development, evaluation, revising, and editing for organization, style, tone,
and word choice.

A

Non-English Proficient

Teacher Modeled Instruction

6.7 Reads and shares writing with
others: responds, with teacher
assistance, to the writing of others
in English.

Introduce basic grammatical form
+ Each form modeled by teacher

 Working together, create
sentences

* Teacher and students record
sentence independently

* Together, class edits for
group understanding

Model writing activity using the
“think aloud” method*

Edit using key words to express
grammatical expressions (nouns,
verbs, etc.)

Provide word banks* and word
walls* to provide vocabulary
necessary to complete task

Have students list, group and
sort words according to
grammatical groups (verbs,
nouns, adverbs, etc.)

* Glossary Term

Limited English Proficient

Teacher Guided Instruction

6.7 Shares writing with others and lis-
tens to responses in English.

A

Promote vocabulary expansion by
infroducing synonyms and
appropriate language for audience

Model standard English word order
and punctuation

Have students practice subject and

verb agreement including the

following:

+ 3rd person inflection* in present
tense

* Plural nouns and verbs

+ Singular nouns and verbs

* Irregular verbs

Introduce concept of abstract
ideas

Select specific convention to
concentrate for editing and
building skills mastery (one
convention at a time)
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Fully English Proficient

Independent with Teacher as Monitor

6.7 Shares writing with others, listens
to responses, and makes revisions
to drafts based upon reader
responses before publishing.

A

Model standard word order in
complete sentences

Form collaborative writing groups
to edit papers

Provide practice in consistent
verb tense within a paper

Teach proof reading and editing
including proofing marks

Model comprehensive and
coherent paragraphs (show
examples of good paragraphs and
bad paragraphs and do rewrites)

Correct parts of speech usage,
subject-verb agreement in
student papers

Have students edit for basic
conventions such as punctuation,
capitalization, and spelling



Weriting - 7-12

*

7.0 Students write using standard English grammar, usage, punctuation, capitalization, and spelling.

Non-English Proficient
Teacher Modeled Instruction

7.1 Uses nouns, verbs, and pronouns in
writing.

A Use substitution drills* to
practice noun and pronoun usage

A Teach structure of sentence
through function (part of speech)
chart*

A Manipulate words to form
meaningful sentences

A Model proper usage through
repetitive text labeling words
throughout exercise

A Provide opportunities to describe
concrete objects or pictures using
pronouns (He - and point to the
boy, she - and point to the girl)

ossary Term

Limited English Proficient
Teacher Guided Instruction

7.1 Uses nouns, verbs, pronouns, adjec-
tives, and adverbs in writing.

A Teach structure of sentence
through function (part of speech)
chart*

A Assign irregular verbs to be
memorized in context

A Teach third person present inflec-
tion (He eats, She eats, it works)

A Use CLOZE* passages to change
tenses in a paragraph.

A Generate student responses of
verbs
i.e. Yesterday I
Tomorrow I wil

A Introduce syntax* involving direct
and indirect objects and their
pronouns

A Introduce indefinite pronouns such

as everybody, everyone, no one, all,
etfc.
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Fully English Proficient
Independent with Teacher as Monitor

7.1 Identifies and correctly uses
subject/verb agreement and past,
present, and future verb tenses in
writing simple sentences.

A Teach structure of sentence
through function (part of speech)
chart*

A Help students identify correct
use of indefinite pronouns in
writing

A Help students identify correct
use of direct and indirect objects
in writing

4 Use the students personal
narratives to write and rewrite
in the different tenses

A Model writing in one tense by
making mistakes in usage for
students to recognize and
correct



Writing - 7-12

*

7.0 Students write using standard English grammar, usage, punctuation, capitalization, and spelling.

Non-English Proficient

Teacher Modeled Instruction

7.2 Writes complete sentences in
English.

A

Use simple repetitive texts as
models

A Replicate a sentence from the
book with an illustration

A Have students change text using
their own vocabulary

A Work with questions and
answering in complete sentences

A Have students write sentences
using personal information

ossary lerm

Limited English Proficient
Teacher Guided Instruction

7.2 Identifies complete and incomplete
sentences in writing in English.

A

Have students write complete
sentences that have been practiced
orally

Teach and practice sentence com-
bining activities to form compound
and complex sentences

Have students find incomplete
sentences in journals and correct
them

Work in teams to identify and label
complete and incomplete sentences

Work with more complex questions

and answering in complete
sentences

63

Fully English Proficient
Independent with Teacher as Monitor

7.2 Demonstrates understanding of and
writes complete declarative,
interrogative, imperative, and
exclamatory sentences in English.

A Using journals, have students
find examples of the four types
of sentences. If they cannot find
them, they must write an example
of the missing type

A Model the complex sentence
structure and appropriate
conjunctions

A Teach and practice sentence
combining activities including
complex constructions

A Have students correct essays for
fragments and run-on sentences



Wri'l'ing -7-12

*

7.0 Students write using standard English grammar, usage, punctuation, capitalization, and spelling.

Non-English Proficient
Teacher Modeled Instruction

7.3 Uses end punctuation; identifies
contractions and possessives in
English.

A Use simple puzzles to show how
contractions are made

A Teach punctuation for simple
letter forms

A Emphasize the use of punctuation
for proper meaning and function

A Tllustrate the differences
between possessives and
prepositional phrases (Mary's
book and the book of Mary)

ossary Term

Limited English Proficient
Teacher Guided Instruction

7.3 Uses correct punctuation,
contractions, possessives in sentences
in English.

A

Teach punctuation of business
letters

Practice use of possessives in
English in a series

Use magazines and newspapers for
students to find rules of punctua-
tion (words in a series, quotation
marks, book titles, song titles, ap-
positives, end punctuation)

Have students generate sample
sentences using correct
punctuation from samples from
magazines and newspapers

64

Fully English Proficient
Independent with Teacher as Monitor

7.3 Uses internal and external
punctuation correctly in English.

A Have students write business
letters using correct punctuation
and titles for business forms

A Have students write a narrative
using quotation marks correctly

A Have students do peer editing
for correct punctuation in
original essays

A Give students essays with no
punctuation and have them supply
what is missing

A Provide examples of mis-
understanding text because of
misuse of punctuation



Writing - 7-12

*

7.0 Students write using standard English grammar, usage, punctuation, capitalization, and spelling.

Non-English Proficient
Teacher Modeled Instruction

7.4 Capitalizes names, months, days of
the week, and words at the
beginning of sentences in English.

A Model capitalization of names and
the pronoun "I"

A Model and give examples of com-
mon abbreviations and initials (Mr.
and Mrs., Dr., St., Ave. etc.) by
teaching how to address enve-
lopes

A Model and practice both
abbreviations and capitalization
of months, days, and holidays

A Do interactive writing* to include
capitalization examples

A Emphasize the capitalization of
the first word of a sentence

A Have students write sentences
using personal information
practicing capitalization of names
and places

ossary Term

Limited English Proficient
Teacher Guided Instruction

7.4 Capitalizes first word of a sentence,
proper nouns, and initials in English.

A Teach and practice correct
capitalization in a friendly letter

A Model and give examples of com-
mon abbreviations and initials (Mr.
and Mrs., Dr., St., Ave., etc.) by
teaching how to address envelopes

A Teach the capitalization of words
in a title of a book or entries of a
bibliography

A" Do infteractive writing showing
examples of capitalization for
titles of songs, books, and
television  programs, and
bibliographies

A Make a notebook of nouns with
pages for common and proper
nouns, titles, proper adjectives,
etfc.

A Teach abbreviations for states as
used in the postal system (NV, OK,
TX, CO, etc.)
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Fully English Proficient
Independent with Teacher as Monitor

7.4 Uses rules of capitalization in
English.

A Model and practice capitalization
of proper nouns in subtitles,
headings, charts, maps, and
outlining

A Have students edit papers for
correct capitalization usage

A Teach the capitalization of words
in a title of a book or entries of
a bibliography



Wri'l'ing -7-12

*

7.0 Students write using standard English grammar, usage, punctuation, capitalization, and spelling.

Non-English Proficient
Teacher Modeled Instruction

7.5 Uses correct spelling of CVC
(consonant -vowel-consonant) words
and frequently used words (e.g.,
the, is, my) in English.

A Build a word wall* with English
sight words to be used during
writing

A Teach use of adictionary or word
list to find correct spelling of
appropriate words

A Hold students accountable for
words previously introduced for
spelling accuracy

A Give spelling lists and tests that

are related to the content area
of study

ossary Term

Limited English Proficient
Teacher Guided Instruction

7.5. Demonstrates conventional spelling in
English.

A Have students edit work using word

walls* or personal word dictionaries

Teach spelling changes for word
families and plurals

Teach use of a dictionary or word
list to find correct spelling of ap-
propriate words

Use homonyms to reinforce correct

usage of difficult spelling words
(their, there, they're)
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Fully English Proficient
Independent with Teacher as Monitor

7.5 Uses correct spelling of frequently
used words in writing and containing
affixes, contractions, compounds,
and common homophones, (e.g.,
bear-bare) and words necessary to
topic in English.

A Have students edit independent
writing for correct spelling using
word walls* or personal word
dictionaries

A Teach use of adictionary or word
list to find correct spelling of ap-
propriate words

A Use homonyms to reinforce
correct usage and meaning of
difficult spelling words (capital,
capitol)



Listening and Speaking - 7-12

8.0 Students listen to and evaluate oral communications for content, style, speaker's purpose, and audience appropriateness.

*

Non-English Proficient
Teacher Modeled Instruction

8.1 Identifies purposes for listening

such as to obtain information, to
solve problems, or for enjoyment in
English.

A Read simple English fexts aloud
to students for enjoyment

A Teach students to follow simple
directions and instructions in
English (stand up, sit down,
repeat, etc.)

A Have students repeat words and
phrases from picture prompts,
visuals, realia®

A Use TPR* (Total Physical
Response) techniques to teach
oral vocabulary and proper
pronunciation of English words

A Have students listen to books on
tape and CDs of "Living Books" *

ossary Term

Limited English Proficient
Teacher Guided Instruction

8.1 Determines the purpose(s) for lis-
tening, such as to obtain informa-
tion, to solve problems, or for en-
Joyment in English.

A Read simple English texts aloud to
students for enjoyment

A Teach students to follow more
complicated directions and
instructions in English (Turn to
page 34 and copy the following
sentences)

A Have students listen to videos and
tapes of stories, events in history
or current events

A Have students repeat sentences
from picture prompts, visuals,
realia

A Have students read aloud and take
notes for information

A Have students listen for

information and follow with a class
discussion (teacher led)
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Fully English Proficient

Independent with Teacher as Monitor

8.1 Retells by paraphrasing and
summarizing to explain what has
been said by a speaker in English.

A

Read simple English texts aloud
to students for enjoyment

Teach students to follow
directions and instructions in
English (play games that require
use of instructions such as
pictionary or scategories)

Have students listen o videos
and tapes of stories or events in
history and summarize plots or
events orally

Have students retell events or
series of events from picture
prompts, visuals, realia

Have students read aloud and
take notes for information and
do a "jigsaw™" of experts to
share that information



Listening and Speaking - 7-12

8.0 Students listen to and evaluate oral communications for content, style, speaker’s purpose, and audience appropriateness.

*

8.2 Attends

Non-English Proficient
Teacher Modeled Instruction

and responds to
presentations in English.

A Prepare a check off list (rubric*)
for a guide during a presentation
for students to selectively listen

A Model a skill, lab demonstration,
or lecture and have students take
notes (use the graphic organizer*
called "Steps in a Process")

A Use a lecture with missing words
for students to listen for key
vocabulary (CLOZE™ activities)

A Have students follow directions

to complete a task such as draw a
picture or do a graph

ossary Term

Limited English Proficient
Teacher Guided Instruction

8.2 Attends and responds to public pre-
sentations and a variety of media in
English.

A Ask for homework assignments
involving listening to or watching
news on television in English with
guided listening™ activities (Who is
the newscaster, what was the first
story about, etc.)

A Have guest speakers visit the class
to provide career information or
classroom connections and have
students prepare and read
questions to ask the guest

A Have students engage in discus-
sions after field trips, video pre-
sentations, or Internet searches

A Provide opportunities for students

to write and discuss personal
journals or experiences

68

Fully English Proficient
Independent with Teacher as Monitor

8.2 Listens to connect prior
experiences, insights, and ideas to
the message of a speaker to
formulate thoughtful questions and
statements in English.

A Assign reports involving listening
to or watching news on television
in English with guided listening™
activities (Who is the
newscaster, what was the first
story about, etc.) and have
students respond in class about
the current events

A Hold a class debate about a re-
cent event or problem in the
school or community

A Have students prepare interview
questions to ask school personnel
and then write a report that will
be shared orally with the class



Listening and Speaking - 7-12

8.0 Students listen to and evaluate oral communications for content, style, speaker's purpose, and audience appropriateness.

Non-English Proficient
Teacher Modeled Instruction

8.3 Listens to a variety of dialects in
English.

A Provide students with a variety of
accents and dialects to listen to
in English through tapes, videos
or guest speakers

A Have student conduct peer
interviews with other students
either in other ESL classes or
English only students

A Read passages aloud fo students
from musical lyrics, environment
print which use idiomatic phrases
or misunderstood phrases
through literal translations (puns
or play on words)

A Have students compile “idiom"
notebooks (a piece of cake, really
cool, knock it off , etc.)

Use the book "“Amelia
Bedelia" who dresses a turkey,
draws the curtains, etc.

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

8.3 Distinguishes among different dia-
lects in English.

A Provide students with a variety of
accents and dialects to listen to in
English through tapes, videos or
guest speakers and have students
ask questions about specific words
or phrases they didn't understand
perhaps related to school functions
(in PE students "dress out")

A Have students listen to videos and
tapes of stories or events in his-
tory using dif ferent accents or dia-
lects in English (Martin Luther King,
Jr.'s "I have a Dream" speech and
Winston Churchill's A Day to Be
Remembered in Infamy" )

A Collect different idiomatic phrases
English Only students use in classes
to teach to ESL students especially
when they refer to culturally
diverse situations
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Fully English Proficient
Independent with Teacher as Monitor

8.3 Identifies language and sayings that
reflect regions and cultures in
English.

A Provide students with a variety
of accents and dialects to listen
to in English through tapes,
videos or guest speakers and
have students interact with
speakers

A Have students listen to videos
and tapes of stories or events in
history using different accents
or dialects in English expanding
variety of speakers

A Have students practice idiomatic
use of phrases in speeches by
teacher questioning in journals or
oral discussions

A Collect different idiomatic
phrases English Only students
use in classes to teach to ESL
students especially when they
refer to culturally diverse
situations



Listening and Speaking - 7-12

8.0 Students listen to and evaluate oral communications for content, style, speaker's purpose, and audience appropriateness.

Non-English Proficient
Teacher Modeled Instruction

8.4 Follows simple directions to complete
a task in English.

A Provide students with a word wall*
containing simple tasks and
commands for classroom use

A Use Total Physical Response
(TPR)* to demonstrate requests
and teach skills in English

A Model a skill, lab demonstration,
or lecture and have students
follow simple oral instructions to
do the task (Open your books,
teacher waits... Get a piece of
paper... Teacher waits... Draw a
circle...etfc.)

A Have students follow directions
to complete a task such as draw a
picture or make a graph (Play
Simon Says)

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

8.4 Follows two-step oral directions to
complete a task in English.

A Provide students with a sequence
word list containing simple tasks
and commands for classroom use

A Use TPR* to demonstrate more
complex tasks using two or more
directions

A Work on problem solving skills
through classroom activities (When
you are absent, what do you do?)

A" Have students give directions to

other students to complete tasks
during a game, writing activity, etc.
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Fully English Proficient
Independent with Teacher as Monitor

8.4 Follows three- and four-step
directions in sequence to complete
a simple task in English.

A Provide students with a sequence
word list containing rules for
classroom use

A Have students observe or pre-
view an activity and have them
repeat what happened in se-
quence

A Have students work on problem
solving skills that require more
in-depth thinking skills (When
you want to see the counselor to
change a class, what are the
steps?)



Listening and Speaking - 7-12

9.0 Students speak in English using organization, style, tone, voice, and media aids appropriate to audience and purpose.

Non-English Proficient
Teacher Modeled Instruction

9.1 Uses varied vocabulary to
communicate ideas in English.

A Have students reword ideas using
synonyms to express the same
idea

A Provide word walls* with
appropriate vocabulary in
thematic units or content areas

A Use simple questioning techniques
to expand vocabulary and
comprehension in English for a
variety of situations

A Expand vocabulary through
picture  dictionary* and
vocabulary activities, games and
interaction between teacher and
students

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

9.1 Selects and uses specific vocabulary
to communicate ideas in English.

A Create word walls* from students
brainstorming synonyms for
common words (pretty -beautiful,
gorgeous, handsome, etc.)

A Play word games that increase vo-
cabulary and details in English
(Toss the Ball*, Scattergories™,
Pictionary™*, Railroad Spelling*)

A Guide students in answering
specific questions about vocabulary
in content areas. Work with
differences in word meanings in
content areas (e.g., Circle in math
compared to a reading circle)
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Fully English Proficient
Independent with Teacher as Monitor

9.1 Uses specific vocabulary and applies
Standard English to communicate
ideas.

A Have students use vocabulary

from content areas to
demonstrate comprehension of
concepts

A Have students create visuals to
accompany written texts for oral
presentations

A Teach "jargon"* and “coined
phrases” * for specific jobs or
content areas (e.g., hard drives,
software for computers,
XEROX, Kleenex)



Listening and Speaking - 7-12

9.0 Students speak in English using organization, style, tone, voice, and media aids appropriate to audience and purpose.

*

Non-English Proficient

Teacher Modeled Instruction

9.2 Speaks clearly at an understandable

pace in English.

A

Ask students questions with one
word responses refering to
immediate environment

Use Total Physical Response (TPR)
to demonstrate requests and
teach skills in English

Have students do “pair-share”
activities to practice
conversational techniques in
English

Have students read written word
aloud working on phrasing and
pronunciation

Have students ask each other
questions (teacher may supply
questions to solicit appropriate
answers  involving  known
vocabulary)

ossary Term

Limited English Proficient
Teacher Guided Instruction

9.2 Speaks clearly at an understandable
pace in English.

A

Guide students to respond
appropriately using questioning
techniques that involve more than
recall (inference and summarizing)

Have students explain visuals
involving appropriate content area
(math equations, time lines, graphs,
maps, etc.)

Have students read written word
aloud working on phrasing and
pronunciation or more advanced
texts such as science or history
texts

Have students do “pair-share”
activities to practice more
advanced conversational situations
and discussions

72

Fully English Proficient

Independent with Teacher as Monitor

9.2 Uses appropriate public speaking
techniques such as volume control
and eye contact.

A

Provide students opportunities to
give oral reports about
themselves, their country or
current events

Hold group discussions where
taking fturns and volume creates
a controlled atmosphere

Have students do “pair-share”
activities to practice formal
public speaking techniques in
English

Have students read aloud
working on fluency in more
advanced texts



Listening and Speaking - 7-12

9.0 Students speak in English using organization, style, tone, voice, and media aids appropriate to audience and purpose.

*

Non-English Proficient
Teacher Modeled Instruction

9.3 Presents ideas and asks questions
in English in small and large groups.

A Model group interaction providing

appropriate questions and
responses for small and large
groups

A Provide prompts that encourage

individual participation such as
"My favorite childhood memory
is.." My study place is...."

A Use the B5W's* to solicit

information in content areas

ossary Term

Limited English Proficient
Teacher Guided Instruction

9.3 Makes oral presentations that main-
tain a clear focus in English.

A Model the activity for students by

writing an autobiographical piece
about yourself on the board

Have students do presentations
about their country, culture, or
themselves using timelines or
visuals

Provide students with a frame™ or
guide for oral presentations

Give expressions to use when
speaking aloud such as "My idea is
' n

similar to S...
"My idea dovetails with 's.."
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Fully English Proficient
Independent with Teacher as Monitor

9.3 Presents ideas and supporting
details in a logical sequence with a
beginning, middle, and ending in
English.

A Have students present orally
what they have learned in
another class (science, history,
or math)

A Have students do a "Power Point"
presentation on the computer
through an outline and the
student expands on the outline
orally

A Provide students with opportuni-
ties to express ideas and infor-
mation through bulletin boards or
posters (maybe even a contest
for the best ones)

A Teacher models activity by using
chapter books, media reports,
current events



Listening and Speaking - 7-12

9.0 Students speak in English using organization, style, tone, voice, and media aids appropriate to audience and purpose.

*

Non-English Proficient
Teacher Modeled Instruction

9.4 Recounts experiences and retells
stories in sequence in English.

A Begin class with consistent

activities including the date,
weather, current events and what
happened yesterday

A Model for the students how to

share personal experiences with
the class inagroup (e.g., weekend
activities, daily routines, family
trips) and then have students
participate

A Use pictures and role-plays to

help students tell and retell
stories or events

ossary Term

Limited English Proficient
Teacher Guided Instruction

9.4 Recounts experiences and tells sto-
ries that move through a logical se-
quence of events and include char-
acter and setting in English.

A Work with students on sequencing
events through time lines, picture
walks*, and story lines

A Do oral book reports (keeping text
language level appropriate)
including character studies,
settings, and summarizing events in
the story

A Compare  stories through
characters, settings and events
(similarities and contrasts) by
utilizing the Story Comparison
Frame.*
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Fully English Proficient
Independent with Teacher as Monitor

9.4 Reads aloud and recites prose and
poetry with fluency, rhythm, pace,
appropriate intonation, and vocal
patterns in English.

A Teach students songs and poetry
in English and have them
memorize them for fluency,
rhythm, and pace

A Demonstrate how the meaning
changes when different intona-
tion is used

A Conduct a "reader’s theatre"*

A Utilize choral reading for
fluency, rhythm and pace



Listening and Speaking - 7-12

9.0 Students speak in English using organization, style, tone, voice, and media aids appropriate to audience and purpose.

*

Non-English Proficient
Teacher Modeled Instruction

9.5 Gives clear directions to complete

a simple task in English.

4 Model use of simple directions and
have directional vocab words(i.e.,
left, right, north, south, east,
west)illustrated and displayed in
the classroom

A Practice with students the
completion of task by following
simple directions (teach how to
fold a paper airplane, etc.)

A Have students give directions for
completing tasks such as drawing
a picture or stacking blocks, etc.

A Teach students how to organize
their notebooks and daily journals

A Teach use of personal organizers
such as study guides, personal
planners, learning logs™, daily
journals, reading logs™, etc.

ossary Term

Limited English Proficient
Teacher Guided Instruction

9.5 Gives clear directions to complete a
simple task in English.

A Model the activity for students by
presenting a “how to" presentation
with a visual or demonstration
(make a peanut butter and jelly
sandwich)

A Have students present
demonstrations on “how to" (e.g.,
ride a skateboard, play soccer,
braid hair, etc. )

A Facilitate process by providing stu-
dents with appropriate frame* or
guides to complete projects or di-
rections

A Have students give orally
directions to their house, the
cafeteria, gymnasium

A Hold scavenger hunts with the

students preparing the list to
search for and hide the objects
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Fully English Proficient
Independent with Teacher as Monitor

9.5 Gives clear three- and four-step
directions in sequence to complete
a simple task in English.

A Have students give directions
without the use of visual aids

4 Have students follow a map as
the teacher give directions to
arrive at a specific destination

A Have students work in pairs to
complete more complex tasks in-
cluding thinking skills and prob-
lem solving skills (connected to
content areas)

A Use graphic organizers™ of
problem solving and the scientific
method™ to follow 3 and 4 step
directions



Listening and Speaking - 7-12

10.0 Students participate in discussions to offer information, clarify ideas, and support a position in English.

*

Non-English Proficient

Teacher Modeled Instruction
10.1 Demonstrates turn-taking in
conversations and group discussions
in English.

A Model classroom procedure and

have students demonstrate
comprehension of rules and
procedures

Provide opportunities for
students to discuss current
events by bringing in newspaper
articles, video clips, or items of
interest

Play word board games in English
(Scrabble, Ghosts, or Word
Yahtzee, Anagrams)

ossary Term

Limited English Proficient
Teacher Guided Instruction

10.1 Demonstrates turn-taking and eye
contact in conversations and group
discussions in English.

A Explain cultural differences in non-
verbal behavior and eye contact in
English

A Hold simple debates and speeches
in class for students to practice
listening skills using current events
and issues pertinent to ESL
students

A Provide group discussion time af ter

presentations or field trips (refer
to specific events)
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Fully English Proficient
Independent with Teacher as Monitor

10.1 Speaks and listens attentively in
conversations and group discussions,
comparing points of view other than
one's own in English.

A Provide opportunities for
discussions in small groups with
general topics such as
"importance of going to school”
or “participating in school
activities”

A Discuss literary and historical
events and compare the problems
and solutions (Julius Caesar, the
Shakespearean play, and the his-
torical events during the Roman
Empire)



Listening and Speaking - 7-12

10.0 Students participate in discussions to offer information, clarify ideas, and support a position in English.

Non-English Proficient
Teacher Modeled Instruction

10.2 Asks and answers questions to
gather and provide information in
English.

A Lead discussions on questions that
of personal relevance to the
students (about their country,
customs, etfc.)

A Have students do key word
searches on the Internet or an
electronic encyclopedia

A Bring in special speakers about
topic related fo culture or content
area

A Have students interview each
other about vacations, interests,
countries, etc.

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

10.2 Asks and answers questions to gather
and provide information in English.

A Provide copies of school handbooks
and provide forum for questions
and answers about policies and
procedures

A Bring in special speakers about
topic related to culture or content
area

A Go to the library to find
information using the Internet,
electronic encyclopedias, and other
sources

A Hold adiscussion about a particular
topic using the “popcorn”
technique* for student answers
(the student speaking chooses the
next speaker)
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Fully English Proficient
Independent with Teacher as Monitor

10.2 Asks pertinent questions: responds
to questions with relevant details
in English.

A Put students in cooperative
groups and assign a task to report
to the class rotating tasks within
the group (Recorder, Time
Keeper, Presenter, Facilitator)

A Bring in special speakers about
topic related to culture or
content area

A Have students find an “expert *
to get an answer for a particular
subject (i.e., a veterinarian to
answer questions about pets)

A Use the "numbered heads
together” strategy to include all
students in a cooperative group



Listening and Speaking - 7-12

10.0 Students participate in discussions to offer information, clarify ideas, and support a position in English.

Non-English Proficient
Teacher Modeled Instruction

10.3 Shares ideas and information in
small groups in English.

A Model response and group skills
(classroom appropriate behavior
for task)

A Do "Think, Pair, Shares."*

A Have students share customs
from their culture

A Do a comparison of the
educational systems of their
country to the United States

A Have students demonstrate skills
that they feel confident to share
(e.g., soccer, cricket, how to use
chopsticks, etc.)

* Glossary Term

Limited English Proficient
Teacher Guided Instruction

10.3Presents ideas and information in
groups in English.

A Model group roles - "Reporter,
Spokesperson, group leader, etc.”

A Have students do oral reports on
personal information or Internet
searches

A Provide information on pertinent
content areas (history, science,
etc.) for students to present in
subtopic areas

A~ Jigsaw® the information found in
the individual reports and share
them with a group at a time (not
the whole group)

78

Fully English Proficient
Independent with Teacher as Monitor

10.3 Shares ideas and information to
complete a task in English.

A Provide opportunities for
discussions in small groups with
general topics such as
"importance of going to school”
or “participating in school
activities” that leads to an oral
report to the large group

A Teach students the structures
for successful science reports,
term papers, or resumes

A Provide opportunities for
student-led and student-
generated general topics for
discussion
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Author Study
Anauthor study i nvol ves readi ng and di scussing good | iterature and howit canbe usedinthe
wi ting process.
Guii d ng Quest i ons:
1) Wiat are sone ways that authors nnght get ideas for thethenes, characters, settings, inther
books?
2) Hwdo you cone upwthideasfor witingastory?
3) If theauthor couldconetovisit, wat woul dthe students ask?

Anfticipatory Guide
Tointroduce anewchapter inanexpository text an Aticipatory GQuideisagoodtoo toassess
students’ prior knowedge of thetopictobeintroduced. Thiscanbeinthefornat of atrue-fa se
text or usingascaleof 1-5that requires studentstorate statenents onasca e of d sagree ng
strogytoagesngstrogy.

Book Looks
Tocreateaninterest inaparticul ar subect, ateacher woul d gat her books fromthelibrary that
pertantothat subect area Ohthefirst day of thelesson, these books wou dbe at vari ous
tablestostudentstoperuse andstudy. Thepictures andtext i nthe books woul d est adl i sh back-
ground know edge for the upconing | esson.

Book Walk
Tointroduce a newbook t o students i n a Gui ded Readi ng group, the teacher “wal ks” the st u-
dent s t hrough t he book poi nting out key i deas and concepts. The t eacher draws upon the stu-
dents’ prior know edge and experi ences. The t eacher nay al so i nt roduce newvocabul ary t hat
nay be chal | engi ng for the students.
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Text book G gani zat i on V@r ksheet
The fol | ow ng wor ksheet nay be usedto eval uate the organi zati on of aparticul ar textbook.
Qarificationof thebook s organi zation hel ps students tod sti ngui sh purposes and nai ni deas
and t o conprehend t he i nf or nat i on whi | e readi ng (REFERENE) .

TEXT BOOK REVI EW f or

(nane of book)

TABLE CF QONTENTS:
Howar e t he chapt er s arr anged?
__sequetiadly
_ chrodaogcaly
___ topicaly
_____other

CHAPTER/ UN T SUWARY:
Wi t e a one- sent ence sunmary of each chapter and/or unit.

©Co~Nogh~wWPNPRE
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STUWDY Al s
Wiat study ai ds are found i nthe book? | n each chapt er ?
I nthe Book
__ dossay
_____bibliography
____appendices
ot her
Inthe Gapters
__listsof dyectives
___introductions
___headings
_____ Subhead ngs
sunmar i es
___suggest ed readi ngs
______reviewquestions
____discussionquestions
___vocabd aylists
__ _bodoritdicsvocaod ary
__ _tades
___ _gaphsor charts
_____photographs
_ figures
ot her
MSAL ADS
Wiat function(s) dothevisud ads serve?
____ createinterest inthe sup ect
sunmar i ze i nfornat i on
___illustratekeyideas
____present newinfornation
______other
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SUPPLEMENTAL MATER! AL:
Wi ch suppl enental naterial s areavail abl e for the book?

st udent wor kbook

_____instructor’s nanual

_ labnanual

__audiocassettes

_ dlides

___ novies

______other

Chapter Books
Books that offer easy toread segnents that have atitl e and specifi ¢ focus.

Chapter Tours
Aguidedread ngand thinki ng activity inwhii chtheteacher “sets” (uses, expl ains, pronounces)
vocabul ary fromt he chapt er and di scusses the contents of the chapt er bef ore the st udent reads

it. Thischapter tour prepares students for wiat they wll encounter intheir omreading It
hel ps the student s to construct neani ng fromprint and becone nore ef fi ci ent readers.

Character Study

Thisstrategy a | ons students todevel opthe speci fic characteristics of acharacter inastoy o
novel . Agraphicorganizer outliningthetraitsof thecharacter ishe pfu togu dethe students

toincludepertinent infornati on. Gnpari sons of character i nthe sane book or a previ ousl y
reviened book/staryisadsohd pfu wththi s strategy.




Choral Reading
Gossary Thisis atechni quethat nay be used as asnal | group or whol e group and wor ks best wth

poetry andrefrains. It canbevariedby alternatingboysandgirlsor by rons or tables. Giil dren
enjoy choral readingandit does g vethemfl uency practi ce.

Cinquain
Ashort five-linepoeticformthat expresses abrief thought or statenent. Thefirst |inehastwo
(2 syllddes, thesecondlinehesfour (4) syllades, thethirdlinehassix (6) syllades, thefouth
lineheseigt (8) syllades, axdthefind linehastw (2) syll ddes.
G nguai N gui el i nes:
-Wite about a noun: poens shoul d be about sonet hi ng concrete
-Don' t try to nake each | i ne express a conpl et e t hought
-Eachline shoul d fl owi ntothe next
- Focus on usi ng nouns and ver bs
-The poemshoul d bui Ildtovardaclinax wththel ast |ine serving as sone sort of concl usi on
Exanpl es:
Schoal
Sudents
Varki ng, thinking
@Gttingready for tests
Trying so hardto get good grades
Siccess!

Basket bal | Fun

Gane tine
Shoati ng, scori ng
Twenty nore seconds | ef t
Gichthebal |, runfast and sl amdunk
Victary!
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CLOZE Activity
Mactivityinwichchildrensuppy asing emssingwordinthe nndd e or end of a sent ence.
Wsual |y the omtted word can be predi cted by the recurring rhyming pattern and/ or by suppl yi ng
theinitia consonant sound. Exanples: Thecat sat onthe . (nat) Thecat sat onthe
m__ . (nat)

Coined Phrases
Gomon wor ds or phrases that have been appropriated as private property. Thesewords are
ofteng ventradenark status and regi stered wththe governnent. Exanpl esincludethefod | ow
ing. Keenextissues, Xerox copiers, ca @ asoft drinks (CXE

Diamonte
Ashape poeminthe formof adianond. The dianonteis easytowite. The purposeistogo
fromthe subject at thetopof thed anondtoanother total |y different (and soneti nes opposite)
sub ect at thebottom
Line 1. One noun (subj ect #1)
Line2 Two Ad ectives (describi ng subj ect #1)
Line3 Three-ingwords (participleste lingabout sup ect #1)
Line4: Four nouns about the subject (first tworelatedtosub ect #1; secondtwrelatedto
sub ect #2)
Line5 Three-ingwords (participleste lingabout sug ect #2)
Line 6 Two ad ectives (describi ng subj ect #2)
Line 7. Qe noun (subj ect #2 —ant onymf or subj ect #1)

Sunmmer
Hot, busy
Runni ng, shoppi ng, pl ayi g
Sport, sun, snownen, school
F eezi ng snow ng, sl eepi ng
@l d, boring
Wnt er
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1
2

3.

4.

N ght
Cark, bl ack
Seeping, yawi ng, resting
Mon, stars, sun, rays
Mvi ng, pl ayi ng, war ning
Li ght, sumy
Cay

\ar
Rain, vid ence
Hiing suffering figting
Death, departure, friendship, nerry
Lovi ng, caring, sharing

Gl m happy
Peace

DEAR (Drop Everything and Read)
Aregul arly schedul ed uninterruptedreading tine for both students andteachers. DEAR
suppl enent s t he regul ar readi ng programby encour agi ng i ndependent readi ng and acconmo-
detingavariety of student interestsandaalitylevds.

DRTA (Directed Reading Thinking Activity)
Drected Readi ng Thinking Activity - Thisstrategy i s usedto hel p students det ermine t he reasory
purpose for readi ng, use predi ctionwenread ngtext and nake deci si ons based onthei r read ngs.

Theteacher drectsstudentstoreadthetitle usepictured ues or pest experienceadbra nstorm
Ater read ng, thestudents areaskedif their pred ctions vere confirned, re ected, or nod fi ed.
Thi s strategy encourages students tothink about their readi ngand verbal |y express t hese
thougt s.

Mike sure that students understand that a good response i s based on usi ng t he evi dence from
t he readi ng passage, not whether they are “right” or “wong.”




Gaossary  Five wss
Wio?, (did) Wat?, Wen?, Were?, Wiy? and How? are the key terns for questioning strat e-
gestofindout infornati on

Wois the story about ?

Wiat happened inthe story?

Weredidit take pl ace?

Wenddit take pl ace?

Wy isthisinportant?

Howdi d it happen?

ok wdNE

Found Poems
Sudentsfindasetencesthey likeind fferent sources, suchas anagazi ne, novel, hi story book,
nevspaper, etc. They only use one sentence fromeach source, cut it out or witeit, andthen
put the sent ences t oget her to nake a poem

Four Corners Activity
Theteacher picksatopic, i.e shoes, andhas students goto one desi gnated corner of the room
For exanpl e, students who best see t hensel ves as a hi gh heel ed shoe gotothi s corner, those
that areahikingboot gotothat other corner, thosethat are asandal gotothi s corner andthose
that areasneaker gotothisother corner. Thefour groups each di scuss Wy they feel that shoe
best descri bes t hemand t hen one fromeach group reports to the whol e cl ass about their find
ings. Thisactivityishbest usedwthcotroversid sujectso onesd particu ar inerest for
studerts.

Frames
Sructureisprovidedtothestudent for their useinwiting sentencefranes, paragraphfranes,
story franes, poetry franes, comc stripfranes, etc. Fanesprovideastructuretohe pstu
dents seetherel ati onshi ps betweenwords andideas. They areusedas anaidfor retellingand
asaplaningtod for witing Soryfranes canbe devel opedinsevera fornats suchas pre-




printedwerksheets, stair steps, or pictorid representati ans.

Frane Exanpl es:

AFairy Tale Fane as away for students to renenter the key i nfornati on.
e Tneprademinthestaywves......

e |t statedWen.....

e Theprod emissdvedwen......
 Thestayeaxs.........

Free Voluntary Reading (FVR)

Theisreadingwerestudents arefreetochoosethe nateria sthey vant toread. Aditis
vol untary readi ng; students choosetoor not toreport inclass onthe read ng they have dore.
ThisisSustanedSlent Radinginits purest foom Noregquirenents, no book reports, no
journa entries, nochapter questions, norequiredhonereading. It isachancefar studentsto
reedwthnostrings attached.

Function Chart (Parts of Speech)

Thisisasentencepatterningstructuretoteach sentence fornati on, sentence expansi on, subj ect/
pred cate; su ect/verbagreenant, verbtense, singu ar/plurd ; anddescriptivewiting. Sudents
generat e vocabul ary i nabrai nstornming sessi on under each of theidentifiedcd unms. Each
colunmi s col or-coded t o hel p student s renenter the part of speech bel ngused. The function of
the chart i s nodel ed by the teacher to creat e sent ences and par agr aphs.

ectives Nouns \er bs Adver bs Preposi ti onal Frases
Hingry peasant s trad ed qucky down t he road
Véary vor ker s wor ked hard inthefid ds
Tired farners rested ca nhy angt
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Genre
Acategory of artistic, nusica, or literary conpositioncharacterizedby astyle, form or content.

Graphic Organizers
M sual inages usedto organi zeinfornation (See append x for exanpl es)

Guided Reading
Teacher introduces abooktoasnall groupof childrenthat isat theirinstructiond leve. Asthe
chil drenreadthe book i ndependent |y, theteacher works wthindividualsinthegroup. Ater the
childrenarefini shedreading, she nay sel ect one or two teachingpaintsto present tothe group.
QGui ded readi ng pronot es readi ng strat egi s, | ncreases conpr ehensi on, encour ages i ndependent
read ngand hel ps students devel opabelief intheir omability.

Guided Structure Compositions
Theteacher creates awitingfranethat consists of askel etonoutlinetoscaffd dstudents non
fictionwiting. Theskel etonfranevork consists of different key words or phrases, accordingto
theparticul ar genericform Thetenpl ate of starters, connectives and sentence nodi fiers wi ch
constituteawiting frane gi ves students astructure wthi nwi chthey can concentrat e on
conmuni cat i ng what they want to say whi | e scaffol dingtheminthe use of aparticul ar generic
form The use of afrane shoul d al ways begi nwth di scussi on and t eacher nodel i ng bef ore
novingontojoint construction (teacher and students together) andthentothe student under-
takingwitingsupported by the frane.

Haiku
Aformof poetry consistingof threelineshaving5- 7- 5soundsyllablesinthat order. The
subj ect i s usua |y concrete: sonethi ngvwe cansee, snall, touch, or feel. Thereader triestosee
if theycandrawapicture, aleast intheir mnds, asaresut of read ngeachlinre




Haiku (cont.)
G ossary Guil Vi
Bua battlefougt
Nort h agai nst Sout h di vi ded
Lhionvictary

High Frequency Words
H gh frequency words are words that appear nost ofteninprinted naterial . Toteach hi gh
f requency wor ds,
* Havestudents creat e rebus sentences, usi ng hi gh-frequency words suchasthe, is, andin.
* Wite highfrequency words on cards and have st udent s f or msent ences usi ng a pocket chart
 Havestudents keeplistsof wordsthey canreadandwite. Wenthey havetroublewtha
vord, they canrefer tothe r not ebooks.
« PRoint out sinlarities between newwords and t hose st udent s can al ready decode.

Idioms
A expressi onconformng or appropriatetothe pecuiar structural formof al anguage; inex-
tend use, an expressi on sancti oned by usage, havingasense peculiar toitsel f and nat agreel ng
wththelog ca senseadf itsstructura form thetermredherring,” anidi omneani ng “fal se
trail;” isusedof sonethingwichisnether rednor aherring.

Hevas a |l earswenhisbossta ked. (listeningcarefully)

Heisachpof theddbock (likehisfather)

Heisthickinthe head. (stupid)

The bank robbers were arnedtothe teeth. (heavi |y ar ned)

H's conment s t hrewa wet bl anket ont he di scussi on. (di scour aged)

agrwpNPE

Inflections
BEngl i sh uses gramnmat i cal i nfl ections (norphenes) to provided fferent ki nds of granmat i cal
infornati ononthe naj or word cl asses - nouns, verbs, ad ectives, and adverbs. Englishusesthe
grammat i cal nor phenes t o nark case, nunier and gender. (Thisis John' s book. He owns
several rarebooks. Adrenne Rchhates beingcal | edapoetess.) Inverbs, inflections nark
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tense, aspect, voice, nodal ity and nood. (Li zwal kedwthher sister. Lizhas hel ped her often.
Li z vas pl eased by her cleverness. Liz nust besnarter thanDad. Gd blessthisshipandal |
wosal inher.) Inad ectives and adverbs, inflectionsareusedtonark granmatica function
and conpari son (degree). (IngeniousLizcandothiseasily. Lizissnarter thanher father. Se
| earns faster than he does.)

Interactive Writing

Interactivewitingisane enent of abal anced| anguage programt hat a soincl udes read ng a oud,
shared readi ng, gui ded readi ng, nodel witingandindependent readingandwiting. Duringinter-
activewiting, theteacher andclass or snal| groupwork together tocreate wittentext. The
group agrees onwnat towitethroughd scussionand negotiation. Inorder toproducethewitten
words, thestudents articu aethesounds wththeteacher andthenwitethel etters and chunks of
words that they hear. Theteacher nay fill inparts of words or whol e words, dependi ng upon t he
group sstageof witingdevel opnent. Interactivewitingisusedfor creatingstories, witing
poens, theretdlingof favoriteliteraure, recipes, drectiosandlists. Thepecescrestedbythe
student s becone a part of the cl assroomenvi ronnent and are used for reading and rereadi ng. The
cl ass nay use the pi eces for shared readi ng or nay enj oy readi ng sone i ndependent | y.

Jargon
\ocabul ary used by a speci a group or occupational class, usual |y only partial |y under st ood by
outsiders. The specia vocabul aries of nedi cine, |aw banki ng, sci ence andt echnd ogy, educati on,
mlitary affairs, sports, andtheenterta nnent worldall fal under the heading of jargon. Ex-
anpl es of occupational jargonincl ude suchfornal techni cal expresssions as perorbital henat ona
(bl ack eye, tothel ayperson), inned cine, andescrowandd scount rate, infinance, andinfornal
terng suchaslicoricestick (clarinet, anongjazz nusicians). Gat, sonetines definedas afad sear
insincerelanugage, aso(likeargat) referstothejargonand sl ang used by thei ves and beggar s ad
theundervorld. @l orful terns and phrases such as nug (el ther apali ce photograph or toattack
avictinm, payda(graft or bl acknail), hooker (prostitute), andtorubout or tobl owavay (tokill)
are exanpl es of cant that eventual | y becane conmonl y known t o, and adopt ed as sl ang by soci ety

ingererd .

91
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Jigsaw

Jigsawvas original |y devel oped by Hliot Aronson(1978). It has si nce been adapt ed by a num
ber of researchersandpractitionersinavariety of vays. Essentialy, it isacooperativelearn
inglessondesignthat takestheplace of alecture. Eachstudent wthinateamhas ap ece of
theinfornationtobelearned by a | students and each student isresponsiblefor teachingthe r
sectiontotheather studentsontheteam Wienall the pieces are put together, the students
shoul d have the whal e pi cture - hence the nane, Ji gsaw Teachi ng each ot her hel ps students to
understandthenaterial inaway that’s far deeper thanwhenthey listentothe teacher explan
it orwentheysinplydscussit.

P ocedure:

Teans of four students are nunered off wthinteans, sothefol l owngsteps reflect that.

e Dvidethenateria needtocover atopicintofour roughly equal parts.

* Assignadifferent topi ctoeachteamnenter.

» Devel op and assi gn honawor k quest i ons or essays over thenateria . These shoul d probabl y
beturnedinfor ponts or agrade.

e Sudents consult wthexperts fromother teans.

Wen student arriveinclass, theyturninthe r honework and t hen neet i nexpert groups. If it
isaskedtoreadachapter andwite asummary, thenthiswou dbetheinstructionfor the group:
* Introduce yoursel ves tothe ot her expert group nenioers.

* Dscussthereadingwththe group, coningto consensus onthe nai npointstobetaught to
teanmat es. Bveryone shoul d parti ci pat e.

e Trytothinkof at | east two exanpl es fromyour personal experiencestoillustratethe nain
par(s).

* Han howt o check t eanmat es f or under st andi ng w t hout aski ng “ Do you under st and?’

» Thank your expert group nenters for their hel p.

Ifitisaskedtofocus onspecificquestionsfor honevork, thentheinstructions nngnt bethe
fdlowvng

* Introduce your sel ves.

» Taketurns | ead ngthe d scussi onto conpare your responsestothe questions. Trytocomneto
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Jigsaw (cont.)
consensus onthe nost i nportant points. If therearethings you can't agree on, nake note of
themtosharewthyour teanmates. A so, note any interesting or useful exanpl es fromany of
the expert group nentoers. (Check for under st andi ng bef ore novi ng onto the next questi on.
e Hanastrategy for teachingteanmates inthelimted anount of tinethat isallotted
» Thank t he group nentoer for their hel p.
Qher ideas that mght be addedtotheinstructioncoul dincl ude:
» Reninders about soci a and cooperativeskills: “The cooperative expectationfor thisassi gt
nent isthat al groupnenberswll participatefarlyequalyinthed scussion It iseach
person’ sresponsibilitytoask for the gpinions andideas of qui eter group nentbers. Theindi -
vi dual accountability expectationisthat any group nener coul d sunmari ze t he group di scus-
sionif asked
Expertsreturntothei r teans and t each.
Wen students returntothei r base teans, have eachteamteachinthe sane order. Thisway, if
ateans #2is absent, teamneners candisperseandsit wththe teans next tothemvwhenit is
tinefor the#2 stoteach.
o Teamsynthesisactivity. Trytodesignanactivitywichwll synthesizetheinfornationthat
students learnedinthe four jigsaved pieces. They mght wite ateamessay or sol ve a probl em

KWL Chart
The K- WL- Ht eachi ng t echni que i s a good net hod t o hel p student s acti vate prior know edge. |t
isagroupinstructionactivity devel oped by Donna QY e (1986) that serves as anodel for active
thinking during read ng.
K- Sands for hel ping students recal | what they KNOAabout t he subj ect .
W Sands for hel ping students determne what they WANT to | earn.
L- Sands for hel ping students i dentify what they LEARNas they read.
H- Sands for HOMae can | earn nore (ot her sour ces where addi ti onal i nfornationonthe
topi ¢ can be found)




G y KWL Chart (cont.)

S udents conpl ete the “cat egori es” secti onat the bottomof the graphi ¢ organi zer by aski ng

t hensel ves what each statenent inthe “L" section (Wat V& Lear ned) descri bes.

They use these categories andtheinfornati oninthe “h” section (FHowGan V& Learn Mre) to
learnnore about thetopic. Sudents al socanusethe categoriestocreate additi ona graphic
organi zers. They canusethe organi zerstoreviewand wite about wat they have | ear ned.

Exanpl e:
Wiat V¢ Know Wiat V¢ Vént toRHnd Quit? Wat V& Learned How V¢ Learn Mre
D nosaurs are How| ong ago A arched ogi st has Research
large ddtheylive? anexdtimglife Miseuns
D nosaurs are Wy didthey die? D nosaur s eat RddTrips
dead pl ant s and sone Internet Search
neat . Ached ogca dgs
Thereis anovie Wo ar e t he peopl e Fossi | s uncover
about di nosaurs who st udy di nosaur s? d nosaur trats M decs

Language Experience Approach (LEA)
Miterial sarelearner generated. Al conmunicationskills: |istening, speaking, read ng, ad
witingareintegrated. Learningandteachingis personaizedinasharedstary or witing. The
general procedure for the | anguage experi ence appr cach i nvol ves the whol e cl ass or snal | group
in
e experiencing
 d scussi ng t he experi ence
* recordi ngthe experi ence
* usingtherecordof the experiencefor readingandwiting
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Learning Logs

Alearninglogisanatural and easy way to connect readingandwiting. After read ngstudents
are encouraged to sunmari zethei r thoughts, feelings, adpredictionsinthisfornat. Learning
Logs canal sobe usedinscience, nath, or socia studes. Sudents canrecordresultsfrom
experinents or respondtohands-onnathactivitiesintheselogs. Sone questi ons students
nmght answer inalearninglogcou dinclude“Wiat isthenost inportant thingl learnedthis
week?’ and “Wat was hard and what was easy?’ Another fornat mght be as fol | owns:
Thisweek| studed....

Thisweek | | earned...

Thisweek | used Eglishinthesepl aces. ..

Thi s veek | spoke Bngli shwththese people. ..

Thi s week | nade t hese nmst akes. . .

Thsisdfficdt fane..

| voudliketoknow...

M planfor learningand practiciingnext weekis...

Listening Centers-

Alistening center woul d consi st of aqui et areaof theroomwhere theteacher woul d pl ace a
tape recorder wth head phones and books ontape. Thiscenter alovs studentstolistentothe
book asvel | asreadit.

Living Books-

The“living books” areinteractive nul ti nedi a Mrombooks that al | owstudentstoclick on
wor ds and hear themspel | ed and pronounced. A so, afeature of the books i ncl udes nat chi ng
vocabul ary and havi ng i nteractionwththe pi ctures ont he page.
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Making and Breaking

Wsing nagneticletters, tileletters or foaml etters the teacher can denonstrat e howwor ds

vor k. Vien chi | dren under st and howwor ds wor k, they can use what t hey knowabout one word
toconstruct or take apart another. For exanpl e, whenthe chil dren know“the” and “cat”, they
mght be abletoput together “that”.

Mapping

ncept naps showt he “shape” of the subject, therel ativeinportance of i nfornati onand i deas,
andtheway that inffornationrelatestoother infornati on. They can al so be used t o sunmar i ze
infornation, toconsdidateinfornationfromd fferent sources, tothi nkthrough conpl ex prob-
lens and as avay of presentinginfornationthat shows theoveral |l structure of your subject.
Abasi c Gncept Mpisdraninthefad |l owngway:

1 Witethetitled thesugect inthecenter of thepage, axddrawacirclearoundit.

2. For thefirst nainhead ngof the sugect, drawalineout fromhecircleinany drection, ad
wite the headi ng above or bel owthe line.

3. For subheadi ngs of the nai nheading, drawlines out fromthefirst |inefor each subhead ng,
and | abel each one

4. Forindvidud facts, drawlines out fromthe appropriate headingline.

Tips: Wesingewordsor sinplephrasesfor infornation. Rint words. Weco or toseparate
different ideas. e synd s andinages. se shapes, circl es and boundari es t o connect infor-
nation. e arrows to showcause and ef f ect .

Model SQ3R

rvey, question, read, recal | andrevi ewis the SBRtechni que used to | earn froma docunent
by buildinganental franeworkintowhichfacs canthenbefit. The stages are expl ai ned be-

[ ow

Srvey - Survey the docunent: scanthe contents, introducti on, chapter i ntroducti ons and chap-
ter sunmaries to pi ck up a shal | owovervi ewof thetext and forman opinionof whether it wil

be of any hel p.
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Model SQ3R (cont.)

Question- Mke anoteof any questionsthat conetomndor particularlyinterest you about the
subj ect asaresut of your survey. Rerhaps rescanthe docunent toseeif any questi ons stand
out. These questi ons can be consi dered al nost as st udy goal s - under st andi ng t he answer' s
canhel pyoutostructuretheinfornationinyour oan mnd.

Read - Nowread the docunent. Readthroughit indetail, takingcaretounderstandall the
pontsthat arerelevant. Inthecaseof sonetextsthisreadingnay beveryslowif thereisalat
of dense and conpl i cat ed i nf or nat i on.

Recal | - Once you have read t he docunent, or asectionof it, runthroughit inyour nand a
nunioer of tines. Isdateout thecorefacts or the essentia processes behindt he subj ect, and
then see howother infornationfits aroundthem Sonethings nay requirenorerecita than
ahersfor themtosinkin

Revi ew- Qnce you have run through t he exerci se of Recal lingtheinfornaiton, you can nove on
tothestageof reviewngtheinfornati on. Thi s revi ewcan be by re-readi ngt he docunent, by
expand ng your notes, or by discussingthenateria wthsoneone el se. Aparticu arly effective
nethod of reviewnginfornationistohavetoteachit tosoneone € se.

Morphology

Thestudy of thefarnal characteristics, shapes, andvariations of words or | exica units.

Onset and Rime

The onset isthebeginningsoundinaword. Therineisthe “chunk” of thewordthat i s conmon
tonany dfferent words. For exanple, in“look”, theonset isthe”l” andtherineis “ook’.
Teacher s can denonst rat e howt o nake anal ogi es by usi ng wor ds t hey knowt o bui | d newwor ds.
If the student canwite”look”, they cana sowite “book” and “t ook.”
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Atypica “pairedfiction” witingclassbeg nswthstudents beingpaired. Instructors shoul d par-
ticipateaswitersvhenever possible, but prinarilyinstructorswll | ead students t hrough sone
besicstaywitingsteps. Treinstructor’sintid instructionlets students knonthet inth s parti cu
lar classtheyw!| witeshort stories, andthat eechwiter wll bewitingandread ngtwotexts.
Theinstructor shou dthenlet the students knowt hat what they will witeneednat be great fiction,
but that it shou djust nake sense - that each sentencefad | owthe preced ngone. Theinstructor is
sinplytryingtoencourage causal ity andinaginationinthewitingactivity, andshou denpl oy the
folowngfreewitingguidelines: thewitingwl!| beungraded, everyone shoul d keeptheir pens
witingas michandasfast aspossible, ardnota king (but laughingis permtted).
Eachpair wites tw co-authored stories by swtchingtexts (text swtchi ng can be as basi ¢ as
sw tchi ng paper or conputer stations, or easilyworkwthinsnal |l | nterange conferences) wth
hisor her partner, back andforthat theinstructor’ spronpting. Thewitingandreadingtineis
dividedwth pronpts designedtovardwiting “parts” of astory.
Theinstructar’ spronpts, ineffect, structurethestudents’ stylizationof possibenarratives. In-
structorswl |l vant toenphasizeplayful witingattitudes andthe freedomtoenpl oy wldcreativ-
ity, aswell asthefact that thetexs areforns of conmuni cationand needto denonstrat e cl ear
witingqucky.
Qe o thenost effectivestructuresfor pairedfictionwitingistosuggest swtchingat thefive
classice enents of narrativestructure; 1) creatingsettings, 2) creatingcharacters 3) creating
incidentsandconplications, 4) bringngstory el enentstoacrisis, axdb) bring ngstory e enent s
toaresduion @, norecharacter-centerednarrati ves cod dbe createdwthpronpts li ke, setting,
nai n character(s), character diaog, conplications, villa ns, unexpectedtwsts, andresa uti on.
Narrative e enents can al so be devel oped by pronpti ng studentstowitewthparticu ar points of
view tones, or evenusingspecificwords. Wilizingthenes a ready di scussedin previ ous cl asses
caneasilytapaweal thof background dataineachstudent witer and canbe set upas part of the
stories’ preconditions. Thenaest i nportant thingtokeepinmndisthat theactua structure and
texture of the story constructi on canbe customzedto achieve avariety of cl assroomand|iteracy

g s
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Typicaly, students witebetweenfiveandtenmnutes before swtchingtexts; hovever, thetining
for witingandreadingthroughthe pronpts caneasily be adj ustedtoavai |l abl e cl ass tine. The
instructor isa sothetinekeeper andw || needto g vewarnings wienthewitingtinefor the
particular pronpt isrunningout. Inthelast fewseconds beforethe next swtchand pronpt, the
instructor shoul drequest that each student fini shthe sentence hear sheiswitingandstop.

Thefact that story creatingisaflexibl eprocess, alows K16instructors to create a sense of
conmuni ty inthe r particul ar classes by devel opingtheir owni nagi nati ve and power ful pronpts.
For exanpl e, oneinstructor wois experiencingacl ass of studentswoaren't certai nthey vant
tobeinschoo mght pronpt studentstocreate aschod settingthat theywshthey couldrea ly
have, describeaprincipa, teacher or professor asahero(or villa n), describeteachers and stu
dents whovwoul d be part of thisinagi ned“schodl ,” suggest afair aternativetogo ngtoschod,
devel gpalearningsituationinor out of schoo, andreso vethel earningsituati on

Anather instructor night vant toset upareadingor d scussionaof Lordof theHies by usingpaired
fictionwitingwth such cust omzed pronpt s as describe ani sl and, i ntroduce yoursel f and sone
other classnatesastheisland sonlyinhabitants, expainwat it’sliketolivewthout adults,
i nagi newnat possibleconflictsarise, inagneaparticuar crisis, andinag ne apossi bl eresd u
tiontoyor isladsituaion

Instructors and students don't havetobe expertsinfictionwiting Bild ngonsuchbeasic d enants
o fictionwitingassetting, cheracter, coflict, crisisandresd utionwl| guarant eethe success of
thisincassactivitybecassestorytdlingisaformaof thinkingnast peopl el earnt o understand ad
practiceat avery youngage. Mst witers haveinnate narrative skill s si nce so nuch our di scour se
uses stori es to nake sense of our worl| ds.

The divided witing parts canbe created froman end ess vari ety of pronpts andti ne con
straints, andcanbefocusedonparticu ar | earninggoa s. For exanpl e, students can practi ce
cohesi on and coher ence by bei ng pronpt ed to swtch aft er each sent ence or paragraph. Wth
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Paired Writing (cont.)

sentence swtching, studentsw/l| |earnto concentrate on each sentence and anti ci pat e wiat nay
cone next. With paragraphswtching, studentswl| learntothink about |inkingideaswth
possibletransitions. Thereareanincred bleanount of learningpossibilitiesfar witers of

pai red fictionbecause students’ i nnate sense of narrative a nost a ways nakes thiswitingand
read ngactivityfed natwra andessy.

Pair-Share

Threfd lowngthree-steppair-shareprocess wll hel pincorporatecd | aborativel earningincl ass.
Sepl

CenonstrationPair. Select avol unteer tohel pwth your denonstrati on. Showt he cl ass what
youd d; appear tobeta kingnestlytoyour partner, eventhoughyou rered lyta kingtothe
whol e cl ass. Nowask your partner todothe sane. For exanpl e, i f you ve | ust done ajournal
activitytoopentheday, call soneoneuptothefront, thenexpl a nwat youd d, ha di ng up your
book so everyone can see. Nowask your partner toshare her work. She' Il probably doit nuch
l'i ke your nodel .

Activelyinteract and sharewth your partner to nodel howwe get i deas fromeach ot her. For
exanple, inrecappingajourna activity, saythingslike, “Vidw that’sagoodideal Gnl borrow
it? Thenaddit toyour onwork by witingor drawngit inyour journal, and | et everybody see
yaudoit.

Wlen you' re denonstrati ng newski | |'s or techni ques, use asimlar process. |f you re showng

ki ds anewpi ece of softvare, for exanpl e, sel ect apartner torepeat your vorkinfront of the
goup, inhiso her omfile after your denonstration. Inaddtiontoitsother benefits, denaon
stratinginthisvway wll hel p nake sure that youdon't introduce t oo nany topi cs at once. A ways
ask | ots of questions duri ngyour denonstrati on, and gi ve good di recti ons.

Wenyou redoingapair-shareactivity, aways start by nodel i ng t he deci di ng of who goes first.
Ask the cl ass bef or e you begi n shari ng your work, “Hwcan we deci de who goes first?’ They' | |
saythingslike“askwowvatsto’ o “flipacon’ or “ladesfirst.” Takeone of thei r sugges-
tions. It teaches themrespect and conmuni cationskills.
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Pair-Share (cont.)

Sep2 Mdel Pair. Nowask twoother studentstosharetheir work wth eachother a oudin
front of theclass. Notethat athoughtheyaredongit infront of the group, you shoul d encour -
agethemsubtly inyour instructionstosharewtheachother, eventhoughthey' redangit a oud.
Listentothemasthey explantheir vorktoseeif they understood your instructi ons andthe
concepts i nval ved. As you sel ect peopd etonaodel different activities, keepshiftingthepatterns
for howyou choose t hemasonet i nes two peopl e at one tabl e, soneti nes two peopl e fromtwo
adj acent tabl es, soneti nes two peopl e acr oss t he roomf romeach ot her and so on. Dbi ng so
w | hel pyoubuildabroader sense of comunityintheclass, get kidstointeract wth nore of
their classnates andforce kids topay cl oser attention.

Sep 3. Qass Pairs. Nowhave everyone turnto soneone el se and share hi s or her work.

G ve themone or two mnutes thenwal k around, |isteningand participating. Keep

alert for students who seemtobe havingd fficulty sothat youcanhelpthemlater. If soneone
has done sonet hi ng exceptional |y creative, haldit upfor thegroup. If there seens tobe any
br oad conf usi on, renodel the activity or techni gue bef ore novi ng ahead, and repeat the entire
pai r-share process, payi ngparticu ar attentiontoyour directions and areas i nwi ch peopl e
seenedtohaved fficuty.

Qe you vereachedtheend of aprgect or anml estone product wthinalarger prg ect, a ways
have a group share so that everyone can spend nore ti ne examni ng and | ear ni ng f romeach
aher’ swark.

Patterned Text

The pat t er ned | anguage appr oach addr esses word i denti ficationskills wth an enphasi s onword
neaning. It isintendedfor use by teachers helpingstudentstoread. Qnnections between oral
| anguage and the wittenword are nade by readi ngtexts wth patterned | anguage, such as
nursery rhynes or Or. Seuss books. S udents are encour aged t o recogni ze the printed word.

101



G ossary

Patterned Text (cont.)

To use the patterned | anguage appr cach, fad | owt hese st eps.

1 Sectthereadingnateria. Theteacher selectsappropriatereadngnateria wth pat-
terned | anguage. Look for highly repetitiveandpredictablenateria sthat a |l owfor chord
read ng.

2 Readthesdectednaterial. Theteacher and student(s) readthenateria together. A this
stage, students shoul d be naki ng connecti ons bet ween verbal and wi tten | anguage.

3. Mkeandnatchtext strips. Rortionsof thetext arewittenonstrips of paper (thi s canbe done
ahead of tineif desired) andstudents areaskedtoplacethestripnext tothenatchingtext inthe
book. If thestudents appear tobeusingpicturecluestonatchtext, copy thetext onchart paper
and have the students nat ch strips tothe chart i nstead.

4. Witewordcards. Wrdcards are nade fromthe text, and students nat chwords tothe chart.

Peer Editing

Theteacher breaks the groupintosnal ler groupstoreviseandedit student witing. Secific
tasks shou d be assi gnedtopeer editorstoeicit thenost hel pful responses and non-j udge-
nental responses. Questions that can be posed during peer-editingincl udethefd |l owng:
Does the wi ti ng nake sense?

Gan you det er mine t he paper s audi ence?

| s the purpose of the essay cl ear?

Does theintroducti ongivethe reader cl ues about the sub ect of the essay?

Doesthewiter havetransiti onsto hel p connect i deas?

Wethefd lowngnarki ngs for revisions:

Dawastraight lineunder words or i nages that are effective. These words woul d i ncl ude
strong verbs, specificdetals, nenorab e phrases, and stri ki ng i nages.

Drawawavy | i ne under words or i nages that are weak or unconvi nci ng. PRut these | i nes under
wordsthewiter repeatstoooften, ideasthat seemvague, flat, or unnecessary.

Rut bracket s around sent ences or groups of sentences that you t hi nk coul d be conoi ned.

Rut parent heses around sent ences that are ankward or don't nake sense.
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Phonemic Awareness

Phonenic Anareness i s know edge of words, syl | abl es, and phonenes (i ndi vi dual speech sound)
al ong a devel opnent al progressi on, and i ncl udes rnyming, recogni ti on and production, bl endi ng
and nat chi ng of phonenes, segnent at i on and substi tuti on.

Inplicit teachi ng of phonene anareness i nvol ves word play throughrhyne and al literati on, and
ganes t hat i nvol ve nani pul ati on of sounds i n nanes, songs, poetry and drana. S udent s who
arenat progressingwthinplicit teachingw!| benefit fromstruct uredteachi ngabout hal f-way
through t he ki nder gart en year .

Sylableanareness - Ghildrenclapsyllablesinthei r nanes andinfamliar words.

Phonyne Reocgni ti on- S udents recogni ze rhyming pairsinaseries of words: fish, house di sh.

Sudents supply arhyming word: Wiat rhynes wth cat? Sudents indi cat e wii ch word does
ot riye c...rd....pg..ha.. .=
Sound B ending - Sudents bl end i ndi vi dual phonenes or onsets andrinestoformwords. s...i...t

st m.a..tmth.. ak.Hdak
Phonene Mit ching - Sudents i dentify words that begi n/end w th t he sane sound:

mat....nose..dog. tran. he...pan
Phonene Segnent ati on - S udent s separat e phonenes wthinaword: dogd...o...g

Fhonene Substituti on: Sudents substitute phonenestocreate nrewrds: pig...rig...jig..fig...
het...hem..hed ..hes het...hat. . hit... ht...
Phonene Definition- Sudents renove phonenes to creat e newwords: say wheat w t hout t he

“Wh" - eat.

Pictionary

Actionaryisaformof visual communi cation. Hayersidentify unknown words t hrough sket ches
intheshortest tine possi bl e (usual |y under one nnute per drawng). Rrefixes, root words,
shapes, nat h and sci ence vocabul ary wor ds are good subj ects for a pi cti onary gane.
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Picture Dictionary
Hctuesareusedinstead of vordstodefinetarget vocabul ary. Thisdictionaryisespecialy
hel pful toyounger childrenbeforethey areabletoread or ES. students for thefirst words
learnedin BEng i sh

Picture Walks
Bef ore readi ng a book, studentswoul dl ook at the picturesinthe book examni ngtheir content
and possi bl y (dependi ng on grade | evel s) the captions and graphi cs that acconpany them This
est abl i shes a background know edge for di scussi onfor predictingwhat the story i s about .

Mnemonic Devices
Mhenoni cs are nethods for renenberinginfornationthat isotherwsequitedifficult torecall.
Avery si npl e exanpl e of a rmenoni ¢ i s the “30 days hat h Sept enfoer” r hyne.

Predictable Texts
The best ki nd of bookstousefor sharedreadingarethosewthrepeated patterns, refrains,
picturesandrhynes. Thisallows childrento“pretend read” abook that has beenreadtothem
several tines. Sone exanpl es of these type of books are: Brown Bear, Brown Bear by B 1|
MrtinJr. or Godni ght Mbon by Margaret Wse Brown.

Prior Knowledge
Querall prior knowedgeisthesumtota of learningthat students have acquiredas aresut of
thel r cunol ati ve experiences bothinand out of schoo . Soecificprior knowedgeisthe particu
lar infornati onastudent needsinorder tounderstandtext that deal swthacertantopic.
Specificprior knowedgeis of twtypes: text-specificknone dge cal s for under stand ng about
thetype of text—or exanpl e, astory has abeginning, anndd e, and anend;, topi c-specific
know edge ent ai | s under st andi ng sonet hi ng about t he t opi c—or exanpl e, know ng about di no-
saurs beforereadingabook onprehistoricaninals. Thenore students read andwite, the nore
thei r prior know edge grovs whi ch, inturn, strengthenstheir ability toconstruct neani ng as
theyread
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Readers' Theater
Damnathat isneant tobeperfornedas agroupreading, not asafullystagedproduction. Itis
useful oral readingpracticetoinprove fl uency and pronunci ation practi ce for Second Language
Learners.

Realia
Atifactsfromaparticda regon, cuture o activity.
Exanpl es:
Mxi co - Zarape, sontrero, bul | fighting posters, naracas, pesos
Rodeo - Lasso, sadd e, buckl es, barrel s, rodeo cl ows
Foat bal | - Jersey, shoul der pads, cleats, videoof gane, footbd |

Reciprocal Teaching
Insnal | d scussiongroups of four tosix students, onestudent isselectedtobetheteacher. The
“student teacher” facilitatesthe group d scussionof atext sel ectionby usingthefad | owing
steps: 1. Aedict. Hl pthe group nake a guess about what the paragraphwl |l say. 2. FRead
Radaoudthese ection. 3. CQarify. Askwvhether thereareany words or i deas that are uncl ear.
4. Qeestion Ask questions about inportant infornationintheselection. 5 Sumarize Para
phrase i n one or two sent ences what t he sel ecti on was about .

Scattergories
Thisisawordgane of categories wiereal | answers havetobegnwththe sane letter. For
instance, if thelettersselectedis“R thenfor eachof the 12 categori es, thewords nust begin
wth“R” Gitegories coul dincludethings suchas anice creamfl avor, apresi dent, sonet hi ngyou
findintherefrigerator, coutries, anoun, averb, etc. Ater three (3 nmnutes asvwers ae
conpar ed and dupl i cat i ons score nothing, but original answers recei ve one poi nt each.

Semantics
Snanticsistheneaningthat words haveinrel ationshiptoeachother aswell asontheir omn.
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Shared Reading
Aprocessinwiichtheteacher andchildrenreadtogether wthahigbook or anenlargedtext. The
text isreadandreread nany tines by theteacher. Asthechildrenbecone norefamliar wththe
book or text, theyjoninand“share.”

Shared Writing
Aprocess inwhichthe teacher andchildrenwitetogether. Wually theteacher will leadthe
childreninad scussiontoshareideasandwl| recordthe chil dren' s ideas as they vat ch. Shared
witingcanbeusedtowiteawdevariety of things suchas: retellings of stories, class doserva
tions of pets, plants, science experinents, nevs of theday, va | stories and bi g books.

Sheltered Content
To teach acadennc subj ect natter to Engli sh Language Lear ners usi ng conpr ehensi bl e | anguage
content enablinginfornationtobeunderstoodbythelearner.

Silent Sustained Reading (SSR)

SRisaspecia tineset asi de each day wen every students (an every teacher and staff person,
includingtheprincipal andthe cutodian) i s expectedto“dropeverything” andreadsilentlyto
denonstrateto students that pleasure-readingis sonethingtobevaluedby all. SRcan serve
nany pur poses:

* Mbst school readingisassignedread ng SRoffers students anopportunitytoread naterial of
thei r own choi ce.

e During SRtine, nany students learnthat they canusetheir wordattack skillstofigure out new
words —en thei r own.

e SRcanbui ldstudents’ confidenceintheir adilitiestoworkthroughread ngtroudl e spats.

« Miny st udi es of whol e-cl ass groups and of sel ect groups of unnoti vat ed reader s showt hat SR
canresult instudentswantingtoread nore.

e The anount of tinethat students spend read ng i ndependent |y out si de of schodl of ten i ncreases
asaresut of SR

* SSRcanbe one nore el enent i nareadi ng programai ned at denonstratingthejoy that readi ng
canbringand devel oping lifel ongreaders and | earner s.
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G OSSa'y  Skimming and Scanning
Toskim areader gidesover thesurfacedf atext, readingsel ectedinartant partsrapdyin

order toget anovervi ewof content and organi zati on. To scan, the reader | ooks t hroughthe text
rgpdytolocaespecificinfarnati on

Story Frames
Awitingfrane consists of askd etonoutlinetoscaffd dstudents nonfictionwiting Theske eton
franevork consi sts of different key words or phrases, accordingtothe particu ar genericform The
tenpl ate of starters, connectives and sentence nodi fiers whi ch constitute awitingfrane gives
students a structure wthi nwhi chthey can concentrat e on conmuni cati ng what they want to say
whi | st scaffd dingtheminthe use of aparticu ar genericform However, by usi ngthe formstudents
becone i ncreasing y famliar wthit.
The use of afrane shoul d a ways begi nw th di scussi on and t eacher nodel | i ng bef ore novingonto
joint construction (teacher and students together) andthentothe student undertaki ngwiting
suportedby thefrane. Thisora, teacher nodel ling, jont constructionpatternd teachingisvita
for it not only nodel s the generic formand teaches the words that signal connections andtransi -
tionshut it al soprovides opportunitiesfor devel opingstudents’ ora | anguage andthei r thi nki ng.
Sone students, especia lythosewthlearningd fficuties, nay need nany oral sessi ons and ses-
sionsinwhichtheir teacher acts as ascribebeforethey areready toattenpt thei r own franed
witing
It woul d beuseful for teacherstonake ‘big versionsof thefranes for useintheseteacher nod-
elingandjant constructionphases. Theselargefranes canbe usedfor sharedwiting. It is inpor-
tant that thechildandtheteacher understandthat thefraneis asupportive draft andwords nay
be crossed out or substituted. Extrasentences nay be added or surplus starters crossedout. The
franeshou dbetreatedasaflexibleaidnot arigdform
Faesarehd pfu tostudentsof dl agesandd | adlities (and, indeed, their wdeappicabilityis
oned their nost positivefea ures).
Use of witingfranes shoul d be focused onparticular childrenor snal | group of students, as and
when they need them They are not i ntended as cl ass worksheets, for wthinany classthere wl |
al ways be st udent s who do not need t hem
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A Dl SCUSSI ON FRAME

Thereisalot of discussionabout wether

The peopl ewho agreewththisidea, suchas  cla mthat

They al so argue t hat

Afurther point they nakeis

Hwever therearea sostrongargunents against thispoint of view _ believethat
Anot her counter argunent is

Furt her nor e

Ater lookingat thed fferent pointsof viewandtheevidencefor theml think _~ because

A RECOUNT FRAME

Athough | al ready knewt hat

| have | ear ned sone newfacts. | | earnedthat

| dsolearnedthat

Ancther fact | | earned was

However the nost interestingthingl | earned was

Structured Notes
Adetailedtraditionad narrativeoutlineodf alecture. Keywords andphrases arel eft blanktobe
filledinbythestudent asthe presentati onprogresses. This pronotes activelisteningasthe
studentsfill inkeywords and phrases fromthel ecture.

Substitution Drills
A substitutionadrill wou dconsist of apatterned sentence ar nodel that is nadifiedinsonewayto
have st udent s change grammati cal structures. EX Thedogis . (barking) Thecat is
. (nreowng) Thegirl is . (laughing) Thissubstitutiondrill woul d be
used to i ncrease conpr ehensi on and word neaning of -ingverbs. Thisworks well tolearninflec-
ti ons forverbs, nouns, adjectives and adverbs in the early stages of language acquistion.
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G 0333ry Syntactic-

The functionandre ationshi ps of words i na sentence.

T Charts
Agraphi c organi zer usedt o conpar e and contrast subj ects, thenes, books, events, etc. duringa
bar nst or nnng sessi on before wi ti ng.

Exanpl € Foot bal | _and Soccer
Smlaities Dfferences
Soorts Bls
Wehdls Gd s
Have t eans R es
Have pl ayers Lhi forns
A ayed out door s Use of body
Have penal ties Gfiads
Have Hal ves Rosi ti ons onteans
Have tine-outs Reri ods

Tell-Retell Method
Retellingisareflectiontod that requiresreaderstoorgan zeinfornati onthey ve g eaned from
thetext inorder toprovi de apersonal i zed sunmary. Sudents engaginginretel |s nust review
al | they knowabout atext; sel ect key pointsthat reflect nai nideas; consi der key everts, prab-
lem sol ution, characters, andsetting, thenputtingtogether thoseideas to conmuni catethemin
an or gani zed fashi on.
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G OSsary Text Scavenger Hunts

Aguidedreadingstrategy i nwi chstudents nay work individua ly, inpairs, or inteans to
“hunt” for answers toquestions. Theteacher nay prepare questions froma book (expository,
narrative, or reference) theinternet, naps, vordwval | s, etc. for the studentstol ook t hrough and
hut for answers. http://users. nassed. net/ ~

The Writing Process

Think Alouds
Qe vay of nodelinglearning for studentsiswththe think-al oud approach where the teacher’ s
enphasi sisontheactual thinking proces that he or she goes through i n approachi ng and carry-
ingout acognitivetask suchasinferringanainidea

Think, Pair, Share
Thirk, pair, shareisasinpletechniquewthgreat benefits. It resutsinincreased student
participationandinprovedretentionof infornation. Wsingthe procedure, students|earnfrom
one another andget totryout their ideas inanonthreat ening context before venturingto nake
their ideas nore public. Learner confidenceinproves andall students are givenaway to par-
ticipateinclass, rather thanthe fenwo usua |y va unteer.
R ocedure:
Sep Qe Teacher poses a questi on
The process of think, pair, share begi ns wentheteacher poses athought - provoki ng questi on for
theentireclass. Thisnay beastrai ghtforvard questi onor aprobl emt he t eacher wants to pose
totheclass for solution. For exanpl e, “Viat is syntolizedinthe story of SrowWii te?” Low
level, singlerignt answer questions aretobeavodedinthis nodel . Qesti ons nust pose praob-
lens or dil enmas that studentswll bew!lingandabletothinkabout.
SepTwo. Sudentsthinkind vidud |y
A asigna fromtheteacher, students areg venalinited anount of tinetothink of their own
ansver tothe probl enatic question. Thetine shoul d be deci ded by t he t eacher onthe basi s of
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know edge of the students, the nature of the question, andthe denands of the schedule. 1t nay
be hd pfu, thoughit isna required, tohave studentswiteout their ind vidud responses ad
so utions. Sudents shoul d understandthat whiletherenay be nooneright ansver, it isinpor-
tant that everyone cone up wth sone reasonabl e answer tothe question. Thisstepof the
procedure aut onatti cal |y bui | ds “vai t ting” intothe cl assroomconver sati on.

Think, Pair, Share (cont.)

S ep Three - Each student di scusses his or her answer wthafel | owst udent

Theendof thethink stepsignal stothe students thetineto beg nworking wth one ot her

st udent to reach consensus on an anser tothe questi on. Each student nowhas achancetotry
out possibilities. Together, eachpair of students canrefornul at e a conmon ansver based on
their cdlectiveinsigitstopossibesd utionstotheprod em A tines, the process cangoone
stepfarther by askingpairs of studentstoregroupintofoursonestofurther refinethe r
thoughts before sharingwththegroup at large. Thesesnal | group settings areless threateni ng
toind vidual studensthanventuringforwardbeforethewo egroupwthanuntried ansver.
The pair stepinthe nodel al so pronot es nuch nore conver sati on anong st udent s about t he

i ssues entai | ed by the questi on

Sep Four - Sudents sharethei r answers wththe whol e cl ass

Inthisfind step, indvidud scanpreset sdutiosindvidud |y or coogperativeytotheclassasa
whol e group. Were pairs of students have constructed di splays of their answers., asinachart
or di agram each nentoer of thepair cantakecredit for the product of the r thi nki ng.

Thefinal stepof think, pair, sharehas several benefitstoall students. They seethe sane conr
cepts expressedinseverd different vaysasd fferent ind vidua s find uni gue expressi ons for
ansvers tothe question. Mreover, the concepts entbedded i nthe answers areinthe | anguage
of thelearnersrather thanthelanguage of textbook or teacher. And where students can draw
o atherwsepicturethe r thoughts, dfferent | earning nodal ities and pref erences can coneinto
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playintheattenpt tounderstandtheideas behi ndthe answers.

The success and qual ity of thethink, park, shareactivitywl| dependonthequaity of the ques-
tionposedinstepone. If thequestion pronotes genui nethought for students, genui neinsights
are suret o energe i nsuccessi ve st eps.

Three-cueing system

The profi cient reader uses three naj or cuei ng systens i n naki ng sense of text. These cuei ng
systengs arenat usedinisad ation the proficient reader i ntegratesthethree cuei ng systens so
qui ckl y that the process appears si nul t aneous. Teachers shoul d encourage a | readerstousethe
three cuei ng systens appropriatdy.

The three cuel ng systens, whi charethe foundati onusedinthe process of reading, are syntactic,
senanti ¢, and graphophoni C.

SYNTAX

Sntaxisthefrane or granmatical structure of alanguage. It isthearrangenent andinterrel a
ti onshi p of words, phrases and cl auses i n sentences, and paragraphs. Thi s cuei ng syst emi s based
onthestructures and patterns of the | anguage. Learni ng experi ences shoul di ncl ude activiti es
suchasthefd lowng patterning, cloze, i nnovati ons, and naski ng.

SYNTACTI CAES i ncl ude the fol | ow ng:

1. vordendi ngs

2 functionwords - parts of speech, parts of sentences, transiti onwords

3. wordorder - structurefor sentences suchas thefa | owng:

a. whereto put subj ect and obj ect i n sent ences

b. vhichpronounstouseinre ationshiptothese sub ects and o ects
c. weread ectives occur inre ati onshi pto nouns

4. sentence patterns

S temse

6. nunier

7

9. 2nd | anguage processi ng, €.g., ad ective after nounasinasentencein Fench
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10. intonations (correct read ng of punct uati ons)
11. phrasing
12. cuestoverdidentification
13. one or nore neani ngf ul words substituted for the appropriate part of speech (they nay or
nay not support original / neani ng of text)
Three-cueing system
SEMANTI CS
Snanticsistheneaningthat words haveinrel ationshiptoeachother aswell asonthei r omn.
Thi s cuel ng systemassi sts thereader inderivingneaningfromtext andillustrations. Areader
nust have sufficient |ifeand|anguage experienceto nake sense of wat is bel ngread. Learning
experiences shad dincludeactivitiessuchasthefd lowng pred cting, participating, d scussiing,
illustraing representing, andreproduci ng.
SEVANTI CAES enabl e a profi ci ent reader to:
preserve essentia neani ng
nake sense of text
grasp nai ni deas and t hought s
use intonationfor neani ng
read punct uati on appropriate y
substitute one or nore neani ngful words, e.g., pail =bucket
. nake sequenti al associ ationappropriately (does not nake the error of sayi ng happy bi rt hday
V\hentext reads “anot her happy occasi on)
8. self-correct annscue based on preced ng cont ext
9 interpret aopropriate neani ng of text naking a | ovance for cultural connotati ons or infl u-
eces, e.¢g, cogeates
GRAPHOPHONI CS
Gaphophonicsisthere ationshi p between | etters and sounds. Thi s cuel ng syst emhel ps the
reader to nake sense of text by dealingwththerel ati onshi p bet ween t he sounds of | anguage
andthewittenformof | anguage. The two parts are graphenes for printed syniol s and pho-
nenes for sounds (phoni ¢s). Learni ng experi ences shoul d i ncl ude nodel | ng by teacher, usingthe

Noogk~kwbdE
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nevspaper, witingda |y, andusi ngnani pu ati ves.
GRAPHCPHONI C QUES i ncl ude:

1 wordconfiguration- shape

2. correspondence between | etters and sounds

Total Physical Response (TPR)
TFRI s al anguage | ear ni ng net hod based on coor di nat i ng speech wth acti on.  si ng physi cal
responsetointernal i ze any newvocabul ary or grammati cal featureinthetarget | anguage, this
net hod uses psychonot or syst ens t o t each vocabul ary and sent ence f orns and support s ki nes-
theticlearning. Itsstrengthsarel H ghspeed understand ngof thetarget | anguage, 2. Long
termretentionof thetarget | anguage, and 3. zerostress. Thegoa is neani ngful conmuni ca-
tin
SepsinTR
1. Teacher says conmand and perforns t he acti on.
2. Teacher says conmand and bot h t eacher and st udent s per f ormt he acti on.
3. Teacher says coormand - students performacti on
4. Teacher tells onestudent toperformaction
5 FReversethero es or students give each ot her t he conmands.

Venn Diagrams
Agraphic organi zer that hel pschildrentoseeinportant rel ati onshipsintheinfornati onthey
arereading. AVend agramis auseful tool for conpari ngand contrasting i deas.

Webbing
Auseful graphicorganizer toheparganizeinfornati ononatop ¢/ subtopic | evel .

Word Banks
Thisisalist of possibeasverstofill-inthe-blakitensontests, activities, o worksheets.
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GOSSAY  word Families

Thevonel andfdlowngletters Thesearea soreferredto as phonograns or spel ling patterns.
A, cat, rat, hat are exanpl es of avwordfamly.

Word Sorts
There are nany ki nds of word sorts. S udents woul d copy words onto fl ashcards or stri ps of
paper tophysica lyplaceingroups or piles by categories. Sone possi bl e categoriesthat students
cansort for arerhymngwords, vords wththesaneintia letter or fina letter, wordswththe
sane nuner of syl | abl es, categories of words, (ca ors, places, food, thingstodo). VWrdswth
inflectiona end ngs (pl ayi ng/val ki ng, runs/junps), words wththe sane vonel sound.

Word Walls
Thewordwal | isadisplayof highfrequency words above or bel owt he al phabet ina cl assroom
The words are used as resources for witingandreading. Thewords are soneti nes handwitten
by the teacher oncd ored constructi onpaper andarelocated by first letter only. Theteacher
adds five (5) words aweek. Sudents practi ce newand ol dwords dai |y by | ooki ng at t hem
sayi ng them and cl appi ngor snappingtotheletters as students spel | thewords al oud.

Writer's Workshop
The witers workshop consi sts of aprewiting sessi onwere students wite ontopi cs based on
their oanexperience. Sudents nust identify the audi encetowhomthey wll wite, the purpose
of thewiting, andtheappropriatefromfor their conposition. Thenext stepincludesthefirst
draft. Sudentswitearoughdraft where content rather than nechani csis enphasi zed. Next,
therevi sing stage begi ns were students sharetheir witinginwitinggroups. Sudents shoul d
participate constructivelyind scussi ons about each ather’ s witingand nake changesintheir
own conposi tions torefl ect thereacti ons and cooments of both the teacher and cl assnat es.
Betveenthefirst andfina drafts, students nake substantiverather thanonly mnor changes. In
editing, students proofreadthei r own conpositionsidentifyingandcorrectingtheir oan ne-
chanical errors. Next cones the publishing or sharingpart of thewiter’ sworkshop. Sudents
sharetheir finishedwitingwthanappropriate aud ence.
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GOSsary Writing Prompt

Thewitingsituationisaonetothreesentencearientationtothetopic. Thedrectionsfor
witingareusua |y shorter and conposed of three el enent s:
1. asuggestionabout howa student mght think about thetopictoget started,
2. aconci se statenent that nanes t he audi ence and
3. cuevords (al soca |l ed key words) indicatingwhether thewiting shoul d be expository or
persussive. Expository: tell, describeandexp ain. Rersuasive: convi nce and per suade.
Sudents are not gi ven rennders about t hese cue words nor any ot her aspect of t he pronpt
whi chis presented wthout headi ngs, nunbers or | abel s.
Wien Wi ting Your Gan Pronpt s:
1 Gheck for readabi |ty and conci seness.
2. Avoidhbiasandany wordingthat suggests that the student shoul dtakeaparticul ar position.
3. Trytokeepthestructureof your pronpts consi stent wth t he exanpl e bel owso st udents w |
be comiortabl ewththisfornat at thetinetesting.
Exanpl e:
WitingStuation
The princi pal at your schoo has been askedto di scuss the effect of watchingtel evi sionon
students’ grades wthaparent group.
Drectiosfor Witing
Beforeyoubeginwiting, think about the effect that watchingtel evi si on has onyour grades and
onyour friends’ grades. Nowwriteto convi nce your princi pal toaccept your paint of viewonthe
effect of watchingtel evi si onon grades.

Note For theexpository essay, witingtop csthat

invd vethree parts such as three causes, three

characteristics, threereasoms, threefactos, three

vays, andthree consequences areidea for students

practicingthefive parag aph essay.
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All-Subject Graphic Organizers
Charts

Chart, Two-Column

Chart, Three-Column

Chart, Four-Column

Chart, Five-Column

Checklist for Problem Solving
Cause and Effect

KWL Chart v. 1

KWL Chart v. 2

Problem and Solution

Problem and Solution, v. 1
Problem and Solution, v. 2
Steps in a Process

Student Homework Checklist
Time Line

Venn Diagrams

Venn Diagram, v. 1

Venn Diagram, v. 2

Webs (Concept Maps)

Web, v. 1

Web, v. 2

Web, v. 3

Language Arts Graphic Organizers
Antonyms and Synony
Beginning, Middle, and End
Central Issues and Conclusion Conflict Dissection Chart
Event Map

Fact Chart

Five Elements of a Story

118

Folk Tale Problem Solving
Herringbone Map
Main Idea and Supporting
Details
Problem, Climax, Solution
Sequence Map

Story Comparison

Story Elements

Story Map

Story Prediction from Vocabu-
lary

Story Setting

Title, Character, Problem
Title and Story Pictures
Title and Story Word
Vocabulary Practice

Who, What, When, Where,
Why, and How
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